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ABSTRACT
This study of school health educators attempts to determine what

The

they feel are their needs in order to be effective sexuality teachers.

study includes a random sampling of 46 high school health and sexuality

teachers as to their perceptions of what knowledge, experiences,

personal characteristics will best equip them
the area of

includes

human

to feel

sexuality in high school settings.

names furnished by recognized

skills

and

competent to teach in

The random sampling

authorities in the area of

human

specific geographical section in
sexuality education and is not limited to any

the United States.

asked
School health and sexuality teachers were

to rate

"
" and "Unnecessary" under the
sixty-four items as "Essential, "Useful,
skills and personal characteristics.
categories of knowledge, experiences,

with an
These analyzed data were then compared
authorities in the area of
felt as

human

identical study of recognized

sexuality education

who indicated

wiiat they

sexuality
or unnecessary for potential
preparation was essential, useful

teachers in high schools.

Close agreement was observed

in the

comparison

of

teachers and authorities in 24 out of the 62 rated items as the essential

background

of preparation for the sexuality educator in high school.

between authorities and teachers

observed

in

in 38 out of the 62 items.

Disparity

what was regarded as essential was

A wide

disparity

became evident

in the

item of sensitivity training for teachers, with 22% of the authorities regarding
sensitivity training for potential sexuality teducators on the high school level

as not essential, with 80% of the teachers rating sensitivity training as
essential.

The study provides

significant directions for developing professional

standards of preparation for prospective and present human sexuality teachers.

Furthermore, the study indicates the value

of humanistic educational approaches

in sexuality education.

Guidelines are offered for the establishment of teacher-preparation

curriculum

in

high learning institutions in the area of human sexuality education,

certification for

human

human

sexuality teachers and counselors; and development of

and coimselois.
sexuality workshops and interactional groups for teachers

In addition, the study indicated the

self-concepts by teachers of

need for personal resolution

human

sexuality.

of sexuality

CHAPTER

I

THE STUDY

Purpose of the Study

The purpose

of this study

was

what teachers

to identify

in the

area of

health education perceive as their needs in the way of knowledge, experiences,
skills,

and personal characteristics in order to be available as competent

human

sexuality educators in co-educational settings.

the collective opinion of these health educators
lines
of a

were proposed which may be useful

program for

From

the great

would be logical
is occuring.

were then analyzed and guide-

in the

the preparation of prospective

Need for

to

amount

The data representing

development and implementation

human

sexuality educators.

the Study

of talk about sex and morality in our society

it

conclude that a tremendous sexual revolution, without equal,

Proponents of this view cite evidences

of

such a revolution:

mass media continues
Venereal disease has reached epidemic proportions;
to

bombard

the populace with vast

amounts

of explicitly sex-oriented material;

2

divorce continues to take

every five marriages; feminist

its toll of 2 to 3 out of

and Gay movements clamor for attention and have emerged as strong forces;
abortion has finally achieved legalization; new types of sexual life-styles are
increasing; within marriages there appear to be

new types

of experimentation;

wife-swapping and husband-swapping are no longer rare experiences; newspapers carry advertisements for swingers and group-sex partners; there has

been a dramatic increase in the commercialization
the public for sex-related services,

i.

e.

,

of

sex and exploitation

of

massage parlors, baths, and store-

front sex expression shops; sex relations without the matrimonial bond between

consenting adults have been legitimized; adultery no longer carries either the

same kind

of social or legal disfavor of previous years;

unwed motherhood and

fornication are no longer as heavily condemned in most circles; and young

people on college campuses occupy the same dormitories and rooms without
official

harassment.

Vance Packard suggested
revolution in

that the basis for the so-called sexual

America might be found

in the

tremendous advances

in life-

modifying sciences, social changes produced by technological innovation,

changes

in

age distribution of the population, higher education opportunities,

changes produced by international tensions, and changes

and national mood (Packard, 1970).

was published, notable sexuality
to

assume

In 1964,

authorities

that a valid sexual revolution

was

when

in ideals, beliefs,

the book Sex in

who contributed

America

articles

seemed

actually occuring, yet six years

3

later these

same

wondered

authorities

sexual revolution.

They were coming

after all, there really

if,

to

was a

another conclusion: The real sexual

revolution was not in behavior but rather a

new awareness

Paul H. Gebhard, Director of the Kinsey Institute,

of behavior.

summed

up the so-called

sexual revolution as a teriffic amount of verbalization about sex (Pomeroy,
1973).

Such new openness about sexuality, particularly

verbalization,

was attributed

to

in the

area of

such causes as the publication of Kinsey's

works, Sexual Behavior in the Human Male in 1948 and Sexual Behavior

Human Female

in the

in 1953; the collapse of old supports for traditional sexual

standards; the desire on the part of thoughtful people to investigate new lifestyles and to be

more

incisive in their thinking about

human

sexuality; the

advent of psychology, education, and liberal religious outlook;

a collection of attitudes that progressed from sexual denial
(Rubin, et al, 1968).

In his

all

representing

to sexual affirmation

judgement as a sexuality authority, Ira Reiss

advanced the idea that what was being termed a sexual revolution was

in reality

a renaissance, the inevitable return to a natural interest in human sexuality,

our bodies, and bodily functions (Reiss, 1966).

Currently there

is less talk

about the so-called sexual revolution but a greatly increased awareness of the

changes that have occured

in

human sexual openness. Such changes, now no

outcome
longer subtle, are generally hailed as progress and greeted as the
of the founding

work

of

such

men

as Freud, Havelock Ellis, Alfred Kinsey,

William Masters and Virginia Johnson.

Their findings,

it

is usually agreed,

4

led to the abandonment of

and superstitution.

many

obsolete sexual attitudes based on prejudice

With the added impetus of the weakening and dying

of old

taboos, the visible emancipation of women, outstanding medical advances, and

new concepts
live

more

some

of individual freedom supported by available opportunities to

openly, a

new day

for

human

sexuality has been escorted in with

dignity (Mace, 1971).

Kirkendall and Osborne offer several reasons for the increased
consideration by school administators and teachers for sexuality education.
(1)

Sex

have

all

is

now discussed more openly

(5)

(2)

medical advances

but eliminated the dire consequences of unwanted pregnancy and

venereal disease;

more

than formerly;

options;

(4)

(3)

roles of

male and female are liberalizing and offering

cultures different from our own continue to influence us;

supervision of youth has lessened so there no longer exists guarantees

that youth will

perform

to old standards of behavior; (6) youth

seem more

interested and determined in making life-choices for themselves (Kirkendall,
1969).

Increasingly, such front-line authorities as medical scientists,

psychologists, psychiatrists, educators, and clergymen indicate disturbance

over traditional sexuality attitudes and appear

conclude that such traditional

to

attitudes cause serious personal and social problems.

healthy sexuality
in

may

The answer

to

be found in the adequate sexuality educational programs

our schools (Johnson, 1968).

One educator

at least, feeling that sexuality

education is so potent in misshaping youth, i.e.

,

when

left to the influences

5

outside of formal education, proposes that such sexuality education should be

considered "remedial" (Johnson, et

To Know,
lists

"

al.

,

1966).

"Teach Us What We Want

a report of 5,000 students from kindergarten through 12th grade,

a large

number

of questions regarding

human

sexuality which concern

young people and which may certainly form the basis for courses
to

meet such youth needs

(Byler, et

al.

,

1969).

Dearth claims that the need

for sexuality education is so apparent in our youth that the

is

in schools

"Why sex education?"

superfluous and that only the most biased will even pursue the question:

the need is there because young people are asking questions that

answers (Dearth, 1972).

must have

Schiller observes the need for sex education is

apparent, pointing out that contemporary problems, concerns and anxieties
arising from young (and old) in our society, related to understanding human
sexuality, pressure us to

move

sounder sexuality education.

human

in the inevitable direction of greater and

She lists general objectives of understanding

sexuality as a part of total personality, sexual development, self-

awareness, self-identification, learning the language and
of

attitudes, as

ways

meeting that assumed need.
and sex education program gives
students a chance to assess a wide span of behavior,
they live,
to see how it applies to the society in which
the
and to determine whether they are ready to abide by

The ideal family

life

decide
sanctions society offers. It prepares students to
values
on a set of values that they choose for themselves,
their
on which they base their behavior and make
judgments (Schultz, et al. 1969).
,

6

Sexuality educators agree that there is urgency concerning
the need for
solid, positive

human

sexuality courses on all levels in our public schools.

These courses would cover human sexuality from every angle but would not
necessarily be designed for curing some specific social

ill

such as venereal

disease or teen-age pregnancy, as serious as these problems and others

appear

to

be in our society.

availability and

Sexuality experts also agree that teacher-

preparation is one of the major problems,

if

not the most

important problem facing the establishment of meaningful sexuality educational

programs.

Two prime

factors preventing the establishment and growth of

such programs are the fear of the community and the lack of qualified
Schultz and Williams focus on the heart of the

teachers (Johnson, 1968).

problem:

The sex education course,

then,

must include

discussion of sensitive issues and guidance for
students who are searching for answers. This
conclusion about content leads to the third basic
question about sex education who is to do the

—

teaching? In the minds of many educators and
parents, this question is the crucial one. There is
almost universal agreement that the teacher is
the key element in a good program. No matter how
carefully planned the course, how sound the philosophy,

community backing, the ill-prepared
teacher can defeat the
embarrassed
or

how strong
or fearful

the

entire effort.

To teach a sex education course properly, a teacher
not only extensive knowledge of a variety
of subjects. . . but, more important an attitude of
openness and understanding, a self-knowledge and
awareness of hidden prejudices and a willingness to

much have

be honest with the students.

.

.

.

7

The preparation of teachers is currently perhaps
the major problem in the development of good sex
education programs. With communities pressuring
school administrators to do something now, such
teacher education amounts to stop-gap measures
(Schultz, et al.
In

,

1968).

a survey conducted by Paul B. Dearth of the University of New Mexico,

experts, parents, and students reponded strongly in favor of the teacher

being the single most important element in a human sexuality program
(experts, 95%; parents, 87%; and students, 88%)
In discussing trends in

that the

major problem

(Dearth, 1972).

sex education Kirkendall and Libby conclude

who have been

in sex education is finding teachers

adequately prepared.
Despite some programs, the greatest problem,
noted over and over by the respondents to the
questionnaire, lies in the preparation of
teachers. This weakness is a matter of much
concern. Upon its solution depends the future
of sex education (Broderick, et al. , 1969).
In

in

discussing why

our schools,

more sex education programs are

in spite of the

very apparent and undeniable need, Schiller

cites lack of adequate teacher training as heading the list

Though the need for teachers
been adequately trained

is

not being implemented

in the

area

of

human

(Schiller 1974).

sexuality

who have

indisputable, few institutions, colleges or

of such
universities are offering specific courses to aid in the preparation

educators.

Dr. James Malfetti conducted a survey

to investigate

what types

8

of training opportunities exist in colleges, universities, and institutions

and turned up some discouraging facts.

He found

that only

21% out

of the 250

respondants offered any kind of teacher preparation courses, that less than

15%

of

our colleges and universities offer any training, and that such training

is usually limited to

summer workshops

(Malfetti, 1967).

Another question immediately arises as

to the type of training

the embryonic sexuality educator by institutions of higher learning.

the sexuality educator is encouraged to

fill

presented

Usually

up on sexual knowledge and

to

relate such academic subject matter to biology, psychology, and sociology.

This is the kind of knowledge
his class.

that he is expected to pass on the students in

In addition to such knowledge, the sexuality educator is expected to

possess certain desirable qualifications of personality.

Dr. Kirkendall lists

several characteristics of the sexuality educator such as a genuine
children, believing in children, good judgement,

common

life,

satisfactory marriage, and experiences which have helped

him

life realistically,

sciences,

stability, a

for

sense, sense of

wholesome home and family

humor, emotional

lilting

a happy and
to perceive

along with academic subject matter relating sex to the

some knowledge

of prostitution, illegitimacy, venereal disease and

(Kirkendall,
promiscuity, and a positive attitude toward sex and sex education

1950).

he lists such
Kirkendall is representative of sex experts in general when

characteristics of the adequately trained sexuality educator.

They generally

9

indicate the areas of competency for the sexuality educator to be in the ability
to handle sexuality language, sexuality knowledge, skills in methods, materials

and communication, familiarity with marriage and family

Warren Johnson, a leader

in the

living, etc.

Dr.

area of human sexuality and the schools,

lists five characteristics of the sexuality educator,

implying the kind

of

training such a teacher should have in order to qualify to be a competent
sexuality educator.

teacher must have come to
terms with his or her own sexuality, and to have
admitted not only to its existence but to its full status
First of

in the

all, I think, the

dynamics

of his total personality functioning

.... This is to say, that he must be able to deal
directly with his pupils and his subject matte r without
having at every step to struggle with his own conflicts,
anxieties, and tensions. . .
The teacher needs

to

know

the appropriate factual

material associated with the subject matter that he
is to teach. . . the teacher of sex education needs to

use the language of sex easily and naturally,
especially in the presence of the young.

be able

to

be familiar with the sequence of
psychosexual developmental events throughout life;
and to have a sympathetic understanding of the common
problems associated with them.

He or she needs

to

The teacher needs an acute awareness

of the

enormous

social changes that are hi progress and their
implications. . . (Johnson, 1968).

educators
Recognizing the need for more adequately trained sexuality

and exactly what their training should consist

surveyed 50 leading authorities

in the field of

of,

Dr. Michael A. Carrera

human

sexuality.

Though there

10

was an essentially high agreement among

this jury of highly respected

individuals in the field of sex education as regards teacher preparation for

human

sexuality teaching, only

25%

felt that sensitivity training

Sensitivity training in this respect would be

was necessary

aimed

human

sexuality feel that

human

that the

own sexuality
appear

what other experts

to help the sexuality teacher feel emotionally

adequate to teach in the area of human sexuality.
of

at

it is

was necessary.

or psychological

Most experts

some personal

resolution of his

(feelings, attitudes, fantasies); but sensitivity training

way

to

area

in the

important, maybe of the greatest importance,

sexuality educator arrive at

to be the best

felt

accomplish

may

not

this emotional task, at least

according to 75% of the sexuality experts.

Another significant discovery

is

slowly revealed as one delves into the literature pertaining to the training of
sexuality teachers, and
that the

human

it is this:

Sexuality authorities unanimously agree

sexuality teacher should

terms with his own sexuality but very

come

little is

to

emotional and psychological

offered to accomplish this task

exposed
except sensitivity training and the general effects of being

knowledge regarding sexuality over the period of training.

to

academic

In addition, the

outside of the formal
sexuality teacher might have personal experiences

classroom

to

accomplish

Over the

this.

has been
last several years significant progress

made

in the

schools, and some progress has
advance of human sexuality education in our

11

been observed

in the establishment of teacher training

percentage of our colleges and universities.

programs

in a

There has appeared a

sizeable amount of information as to what authorities in the area of
sexuality

human

deem important

in the

sexuality teaching.

way

small

fairly

human

of adequate teacher preparation for

Probably the best present source of authoritative

information, although unpublished, concerning what experts regard as
essential in

human

mentioned work
for

human

of

sexuality teacher preparation

may

be found in the afore-

Dr. Carrera who used his survey to suggest guidelines

sexuality teacher preparation (Carrera, 1970).

be a solid collection of material
preparation in the area of

to

human

There seems

to

use as resource for developing teacher

sexuality with the exception of one outstanding

omission: Teachers who are presently teaching in the area of human sexuality

have not come forward

to

express what they feel they need to be competent and

available as qualified sexuality educators.

There are no studies or information,

the
as far as can be determined, indicating what teachers who are actually in

field of

human

01
sexuality education feel would best enable them, academically

experientially, even in the matter of skills and

communicating, relating, etc.
effectively.

Would

,

to do the job of

competencies

human

the teachers already engaged in

such as

sexuality education

human

most

sexuality education

preparation for human sexuality
agree with what the experts say should be teacher
of these experts feel that
teachers, especially in view of the fact that only 25%

12
sensitivity training, which the writer equates with the resolution of personal

sexuality feelings, is necessary or essential in such preparation for teaching

human

sexuality? Another legitimate question might be raised as to where

the experts got their information to lead them to the conclusion which they

commonly share

that the teacher in the area of

right about her/his

own sexuality?

If

done to focus on this very problem
of the

human

sexuality educator?

human

this is a fact,

sexuality should feel

why has so

little

of resolution of personal sexuality concept

If it is

conceded that resolving personal

emotional and psychological attitudes toward one's own sexuality
if

been

is significant,

not primary, for the human sexuality educator, perhaps second only

to the

acquisition of sexuality knowledge and teaching skills and competencies, and

since sensitivity appears at the present time to be the only really viable method
for working in this area in general
then, do only

25%

of the experts

human

sexuality teaching preparation, why,

surveyed by Carrera support the idea of

sensitivity to help these teachers

grow

in personal

regard?

increasingly clear that the one key person involved in

has not been sufficiently consulted,

if at all,

be available as a human sexuality educator.

becomes

sexuality education

as to what he feels are his needs to
This, then, is the purpose of this

of
study: to identify what teachers in the area

human

human

It

human

sexuality education (most

the auspices of the health
sexuality education is presently done under

13

department with teachers trained
in the

to

way

in health education) perceive as their needs

of knowledge, experiences, skills,

and personal characteristics

be available as competent human sexuality educators in co-educational

settings.

This information will then, finally, be compared with what experts

feel that secondary school teachers should possess as knowledge, skills,

experiences, and personal characteristics

to qualify

as

human

sexuality

educators.

Terms

Definition of

Humanistic Education

:

I

should like to use Weinstein and Fantini's definition

of humanistic education at this point:

Education in a free society. . . which is best served
by educational objectives resting on a personal and
interpersonal base and dealing with students'
concerns (Weinstein, et al. 1970).
,

Sex-Concept or Sexuality Concept All the feelings, facts, attitudes, fantasies
form the basis for
that an individual possesses toward his own sexuality, that
:

his perception of

human

sexuality.

development of understanding of the
dimensions of sexuality
physical, emotional, social, mental and psychological
person. In this study sex
as a part of the creative dynamics of the human
to human sexuality.
education is equated with a topical, academic approach

Sex Education: Instruction

to foster

14

Sexuality Education A humanistically oriented educational process, involving
both the teacher and student as learners and their human sexuality concerns as
a significant part of the course content, generally aimed at helping the student
understand and experience what it means to be a human sexual person, how he
may responsibly and ethically relate to himself and others as a sexual and
total human being in a social setting, encouraging him as a sexual person to
be aware of his options and patterns and behavior as a sexual person, helping
the student to discover ways of using facts and information as resources for
personal growth and social functioning.
:

A specialist responsible for teaching in the area of sex education,
teacher in the field of sex education, employing traditional,
the
traditional
often
subject-matter approaches as a rule, with stress on academic learnings.
Sex Educator:

Sexuality Educator:

A

specialist responsible for teaching or counseling in the

area of human sexuality, humanistically oriented and employing humanistic
approaches.
Sexuality or Sexual Resolution The achievement of a positive attitude toward
one’s own sexuality, as evidenced by the positive acceptance of one’s self as
a sexual person and the positive acceptance of others as sexual persons.
:

Guidelines: As used in this study, guidelines will refer to general areas
in
selected by the health educators as significant directions to possibly follow
counselors.
and
designing curriculum for the training of sexuality educators

CHAPTER

II

REVIEW OF RELATED LITERATURE

During the first half of this century sexuality programs

in the

area of

sex education in the United States were accompanied by teacher training

programs.
competent

Such programs were aimed
in certain

at assisting

areas of sex education.

teachers to be

more

During the ensuing discussion,

the kinds and characteristics of such programs and the considered characteristics of the teachers will be discussed, although it is difficult to

lump

all

teacher training into closely defined areas, since teachers were trained in

groups and in various ways.

High School teachers and their training

competent sexuality educators were generally included

to be

in general training

sessions, held in various places and under the sponsorship of various groups.

There appeared

to

be

little

uniformity of purpose in sexuality education as the

need for sexuality became more apparent and more accepted.

Almost a hundred years ago,

in the 1880’s, the

American Purity

Alliance, the Young Men’s Christian Association, the Young

Womens’ Christian

lectures and panel
Association, and the Child Study Association sponsored
Social Hygiene Association,
discussions dealing with sex related topics (American

1938, p. 24).

The National Education Association

at its annual

meeting in 1892
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presented the

ides, that

sex education should have a place

same time

of the schools, while about the

the National

in the

curriculum

Congress of Parents

and Teachers began to talk about implementing sex education programs
the schools

(p.

in

24).

The concern for eradicating venereal disease was an apparent motivation
for the formation of the American Society for Sanitary and Moral Prophylaxis
in 1904,

under the creative direction of the founder, Dr. Prince A. Morrow.

According

to

Dr. Morrow, elimination of venereal disease could be best

accomplished through the development
the schools (Kirkendall
In 1910, the

of effective sex education

& Libbey, 1959,

programs

in

p. 5).

American Federation for Sex Hygiene was organized.

In

1912, at a meeting of the International Congress of Hygiene in Washington,
D. C.

,

a special committee consisting of three doctors made a report on

’’Matter and Methods of Sex Education, " which showed that its authors realized

Two years

the limitations of the educational effort up to that point.

later, in

1914, the American Society for Sanitary and Moral Prophylaxis and the

American Federation for Sex Hygiene merged
Hygiene Association.

In the

to

form

the

American Social

United States, social hygiene came

to

mean

"those

and "systematic
phases of social health which in their essential nature are sexual"

sex education for both children and adults has from the

first occupied an important

place in the social hygiene movement," (Bigelow, 1934,

emphasis

in

sex education up

sexuality rather than on

its

to this point

was on

normal aspects.

p. 10).

The important

the pathological aspects of
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In 1914, the

American Social Hygiene Association passed a resolution

relating to teachers and their training, stating:

The Association, therefore, recommends

that

institutions preparing teachers give attention

such subjects as would qualify for instruction
morals as well as in the
particular field of sex hygiene (1938, p. 584).

to

in the general field of

In 1916, a first

was published.

major work concerned with sex education

Maurice Bigelow, Professor

Columbia University, was

the author of the

of Biology at

6).

It

influential (Broderick

was emphasized

" published in

1922 and revised in 1939.

The

& Bernard,

Special training

for teachers in the area of sex education in a book published

by Benjamin C. Gruenberg, called Manual for Sex Education

Schools.

.

was followed by a widely distributed pamphlet, "High Schools

and Sex Education,

in 1922

Teachers College,

book entitled Sex Education

book was regarded as both groundbreaking and
1969, p.

in the schools

in

High

This book contained ideas for workable and helpful programs of sex

education at the high school level, but he showed special concern for teacher
preparation.

By

this time, not only

was

the content of sex education courses

was being focused
being discussed and put into practice, but greater attention
upon technique, training, and the teachers who were involved.
During the next decade, almost

until the forties, the

United States

attempting to determine the need for
Public Health Service conducted surveys

development and implementation

of effective

education (Broderick & Bernard, 1969).

programs

Most

in the

area

of

sex

of the information in response to
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such surveys involved high school principals and
sex education in public schools was occuring
time, sex education was becoming
it

very strongly entrenched in

assume

that

at the high school level.

By

it is

more widespread,

safe to

most
this

though by no means was

the public educational system.

The White House Conference on Child Health and Protection published
a pamphlet in 1932 entitled, "Social Hygiene in Schools.

"

The theme

pamphlet was the part that social hygiene, or sex education, played
preserving the family and enriching and improving family
publications

were broad enough

to influence

life.

of the

in

Though these

sex education on every level, for

practical purposes high schools were the usual providers of sex education

under various names.
In

1937 Professor Bigelow conducted sessions for teachers

Columbia University.

of social hygiene education at

summer, Frances Bruce

Meanwhile, there was some activity

New York

area

year later, during the

Strain ran a workshop for teachers, nurses, principals,

social workers, and others, at the University of

teaching in

A

in the

City,

in the

way

Vermont Summer

School.

of preparation for sex education

where Jacob A. Goldberg monitored a course for

teachers in sex education.

By 1944, twenty-eight

states

programs for sex educators Journal
(

220).

Summer

were

officially involved in teacher training

of Social Hygiene, No. 4, April 1945, 31:

courses and workshops

in

sex education were held

in at least
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fifteen states across the nation (p. 228).

growing interest not only

in

There appeared

to

be a new and

sex education but also in teacher training.

Carrera states,
The literature reveals

that, in the

main, the programs

of sex education in progress at that time

were

to be

found primarily at the high school level and that the
gravest concern to administrators and the public alike
was the question of adequate teacher training for sex
educators. (Carrera, Michael, 1970, p. 21)
In 1944, the Cleveland Public Library invited guest lecturers to speak

at

a workshop on sex education, and included such notables as Dr. Alfred

Kinsey, Evelyn Mills Duvall, and Professor Lester A. Kirkendall.

The

workshop centered on training persons who would assume leadership roles
sex education programs.
sex educators
in

(p.

22).

By

in

Dr. Kirkendall focused on in-service training of
this time, there

seemed

to

be something happening

sex education throughout the entire nation, a new and developing interest.

As Broderick and Bernard

point out,

Unquestionably, there was little sex education in the
schools in the 1920’s, 1930's, and even in the 1940's.
There is also little doubt that when it was included,
of reproduction.
it was restricted largely to discussion
insurance bulked
disaster
Unquestionably the element of
large in what was done— insurance against venereal
infection and premarital pregnancy. (1969, p. 8)

began to reveal the tremendous
But the idea was developing and the literature
right kind
concern some professionals displayed for the

the right kind of teacher preparation.

of sex education and
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Dr. John H. Stokes, in 1945, spoke to the issue of who needs sex
education.

In his

discussion he asserted that the teacher must have special

training to do an effective job of teaching.
that long-range planning

was necessary

to

(Stokes, 1945).

His position was

insure sound programs of sex

education for students in high school; and that teachers must be chosen
carefully, not on the basis of degrees, but rather on personality and aptitude

for this kind of work which he regarded as special.
hi

an article published in 1945, ’’Are the Schools Ready for Sex

Education?” Elmer Keiser continued the discussion

of that

very question by

pointing out that before schools can undertake quality education in the area of

human

sexuality, the competency of teachers

His discussion

must be improved.

centered on the topic of teacher adequacy.

One high school principal

in 1949 raised the question by

making a

statement:
All over

America

the controversy continues.

education is today in

much

the

same category

Sex
as

is
the weather in at least one respect— everybody
talking about it (Leopold, 1949).

He goes on

to

wonder who

Should such teaching be

is to

left to

teach this area of life’s intimate meaning.

nurses, doctors, physical education teachers?

of parents and teachers
His decision seems to favor the education

before we

move on

to the children.

first of all,
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Strong leaders began to appear by 1950 and over the next decade.

1947 Frances Bruce Strain published,

Sex Guidance

soon to be followed by Dr. Lester Kirkendall's book,
Relations (1950) and Dr. Warren Johnson’s

in

In

Family Life Education

Sex Education as Human

Human Sex and Sex

Education (1963).

Certain basic themes were prevalent throughout these books, as enunciated
by sexuality leaders over the years and strongly evident thereafter.

Throughout, three points have been insisted upon:
(1) Sex education must go beyond any one or two
limited objectives (e. g. prevention of venereal
diseases, provision of information on reproduction)
to a concern with the effective sexual functioning
of happy, socially well-adjusted persons; (2) sex
education should reflect a positive, life -enriching
approach rather than a negative and repressive
view; and (3) sex education is best integrated into
the curriculum rather than considered a separate
,

and distinct phase

of instruction (Broderick, p. 6).

Distinctly at the forefront of raising serious questions, Dr. Kirkendall
in a

book published

Relations

,

in

1950 and mentioned earlier, Sex Education as

Human

stated that teachers are less well prepared to handle sex education

as a functional

program than they are for most other phases, since teacher

preparation has been as completely ignored in this area of sexual education
(Kirkendall, 1950).

The existing

rigid requirements for sex educators actually

preclude finding any such individuals

fit to

teach, Dr. Kirkendall maintained.

need to be both
Dr. Kirkendall goes on to point out that though teachers
competencies are far
personally and experientially competent, the personal

more important.

Genume
He proposed certain personal competencies:

liking

22
for and belief in children, a fund of good judgment and
of

humor, emotional

stability, a

common

wholesome home and family

sense, a sense

life,

a happy and

satisfactory marriage, and experiences which have provided him with a
realistic understanding of life

(p.

181).

Experiential and academic competencies suggested by Dr. Kirkendall
include: a background of general study in which sex is related to

its biological,

psychological and social aspects; knowledge of biological and psychological
child development; knowledge of prostitution, illegitimacy, venereal disease,

and promiscuity; and a
(pp. 604-605).

positive personal attitude toward sex and sex education

One question Dr. Kirkendall raises

standards to eliminate incompetent teachers but not

is

how

to hold high

enough

hold such high standards

to

as to discourage those who have positive contributions.

American school superintendents were asked

if

the schools should

responsibility for sex education and their collective response

The Nations Schools
questioned

in 1960:

felt that the

Yes, they answered.

was published

of those

72%

assume
in

who were

senior high school was the place for such education.

The superintendents further agreed

that the crux of the

sex education at the senior high school level was

problem

to find

of teaching

teachers who were

properly trained or competent.

Throughout the 1960’s and up

to the present,

perhaps spurred by what

in American society, the literature
has been termed "The Sexual Revolution"

with sex education in our schools:
dealt with the various issues associated
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Teachers, curriculum, techniques, philosophy of sex education objectives,
and implementation of such programs.
In

1969 Kirkendall and Osborne offered several reasons for the increased

consideration by school administrators, teachers, parents and others concerned
for sex education.
is

Among

these reasons they included the following:

now discussed much more openly

than formerly;

(3)

(1)

Sex

Medical advances have

progressed rapidly toward eliminating the dire consequences of unwanted
pregnancy and venereal disease;

(3)

Roles of male and female are changing in

the direction of equality, or unisexuality (women, for example, are experiencing

more freedom,

as society

have always enjoyed sex);

seems
(4)

to

be allowing

women

to enjoy

sex as males

Our ideas about human sexuality and expression

continue to be influenced increasingly by the attitudes and behavior of other
cultures;

(5)

perform up

Youth can no longer be closely supervised

to the old

standards of behavior; and

(6)

to guarantee they

Youth seem more interested

and behavior
in choosing for themselves, rather than accepting the standards

determined by their parents (Kirkendall & Osborne, 1969 ).
During the last ten years, a majority

of school

and college administrators

sex education,
and even students have indicated from studies that they favor
that such education

was "urgently needed.

.

.

increasingly, medical scientists,

psychologists, psychiatrists— even educators and

clergymen— are

not only

but also they are accusing these
questioning the validity of traditional attitudes,
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very attitudes
(Johnson, p.

of causing all

6).

maimer

As Dr. Johnson

of personal

and social problems”

points out, the answer, in part, to these

calls for help is to be found in the establishment of sound sexuality education

programs.

He also

of clearing up

cites the need for sex education in our schools as a

way

widespread and erroneous notions concerning menstruation,

masturbation, contraception, homosexuality, the sex play

children, the

of

effects of pornographic literature, and so on, not only to teach

information but to remedy

all the

new

facts and

inaccurate ideas young people have accrued

over the years regarding human sexuality.

He proposes

all

sex education

should be regarded as ” remedial” education.
In

a report of 5,000 students from kindergarten through twelfth grade,

Byler, Lewis, and Totman list a vast

number

sexuality which concern young people (1969).

of questions regarding

These authors point out

children are asking questions that need to be answered

with accurate information.
so

we are clued

in as to

human

if

that

they are to function

The questions, they say, come from the children,

what the children want

to

know.

These questions

our
conceivably form the basis for a course or curriculum in sex education in
schools.

The need for sex education
but the

most biased

say, ”The

hardly

WHY

still

that

it is

is

so apparent, claims Dearth, except to

really a superfluous question.

He goes on

that
question has been so often spoken and written about

seems a perceptive

question.

Existence of need

is

to

it

apparent for

all
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all

except the most biased of individuals.

A

considerable amount of data can

be gathered to show clearly the need for this portion of the

curriculum at

total school

Therefore, this paper will assume that the need

all levels.

exists, is identifiable, and can be clearly presented” (Dearth, 1972).
In discussing the

purpose of sex education, Dr. Lester A. Kirkendall

a SIECUS Study Guide pamphlet entitled, "Sex Education,

" stated,

in

"The purpose

of sex education is not primarily to control and suppress sex expression, as in

immense

the past, but to indicate the

human

sexuality offer^'(1965, p.

possibilities for

human

fulfillment that

In the study guide, Dr. Kirkendall

4).

contends, "Most people assume that in the absence of direct instruction, no

sex education takes place.

.

.

.

Avoidance, repression, rejection, suppression,

embarrassment, and shock are negative forms

of

sex education"

Ibid) .

Schiller observes in her book, Creative Approach to Sex Education and

Counseling, that the need for sex education

is evident in the light of

our

contemporary problems, the concerns and anxieties arising from young and
old in our society, all related to inadequate or faulty sex information and
instruction (1974).

"The ideal family
to

life

and sex education program gives students a chance

assess a wide span of behavior,

to

see how

it

applies to the society in which

abide by the sanctions
they live, and to determine whether they are ready to

society offers.

It

prepares students

to decide

on a set of values on which they

& Williams,
base their behavior and make their judgments (Schultz

19G9).

These
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authors go on to point out that parents and educators might view
the need for

sex education in our schools somewhat differently than the experts and
authorities in the field of sex education.

For example, parents may perceive

the need for such education solely for the purpose of reducing teen-age

pregnancy, venereal disease, or promiscuity or life-styles that do not conform
with the status quo

(Ibid, ).

Religious groups
act,

may

see the need for sex education

or prevent what they label as "sin”

Warren Johnson, emerging

to

reduce, counter-

(Ibid. ).

as a national leader in the forefront of sex

education during the late 60’s, indicated two factors as major problems in
initiating

sex education programs (Johnson, 1968).

He mentions such obstacles

as the fear of the community and the lack of qualified teachers.
Schultz and Williams focused on what they considered the heart of the

problem as regards the

initiation of

sex education programs

in

our schools:

The sex education course, then, must include discussion
of sensitive issues and guidance for students who are
searching for answers. This conclusion about content
leads to the third basic question about sex education
Who is to do the teaching? In the minds of many
educators and parents, this question is the crucial one.
There is almost universal agreement that the teacher
is the key element in a good program. No matter how
carefully planned the course* how sound the philosophy,

community bac Icing, the ill-prepared
or fearful or embarrassed teacher can defeat the
entire effort (Schultz & Williams, 1969).

how strong

the
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With more and more pressure being exerted by various groups
initiate

such sex education programs, the question of who

becomes a burning one

in the

the aforementioned authors

mind

of a

who go on

number

is to

to

do the teaching

of experts as represented by

to say:

To teach a sex education course properly, a teacher
must have not only extensive knowledge of a variety
of subjects.
but, more important an attitude of
.

.

openness and understanding, a self-knowledge and
awareness of hidden prejudices and a willingness
to be honest with the students Ibid. .
(

They indicate

that the preparation of teachers is currently the

problem in the development

of

major

good sex education programs.

In discussing trends in sex education, Kirkendall and Libby are quoted

as concluding that the major problem in developing sex education programs
in

our schools

is locating qualified

(Broderick & Bernard, 1969,

teachers who have adequate preparation

p. 21).

They go on

to say, "Despite

programs, the greatest problem, noted over and over by
the questionnaire, lies in the preparation of teachers.

matter of much concern.
(p.

21).

Upon

its solution

some

the respondents to

This weakness is a

depends the future of sex education
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Schiller, in discussing

implemented

in

why more sex education programs are

our schools, indicates

not being

that, in spite of unquestionable

need

of such programs, the problem heading the list to the institution of sexuality

programs
In

lies in inadequate teacher preparation

an article entitled, "Sex Education,

Adams and Michael

much

A

(Schiller, 1974).

Sensible Approach," John B.

E. Sestak stated that age, sex and marital status are not

related to being an effective sex educator (1967).

for the teacher of a sex education program, they assert,

school board approved and supported the program,
is carefully delineated, if

there

is

if

The real supports

came

if

the instructional

program

there is an ample amount of resource material,

parental approval and understanding of the program, and

who are doing

the local

if

if

the teachers

the teaching are able to have communicational interaction (Ibid.

background

In addition to suggesting that a

in

).

psychology, philosophy,

biology, child development, psychosexual development, and sociology are

important for the sex educator, Helen Manley indicated she regarded as
absolutely basic to skills of living and

She also mentioned

14-15).
attitude

(

The necessity for being able

interrelationships (1967, pp.

sense, a sense of humor, and a wholesome

common

toward human sexuality Ibid

human

.

).

to be

sensitive to the students and their

Byler, Lewis, and
particular needs is regarded as a priority in the work of

Totman.

"Teachers and curriculum workers will

still

need

to

answer questions,

"

29

they write, "even after having an adequate preparation and a knowledge of

what students

in general are asking about and for in sex education, such as

what are the priorities
obvious, but

What does

many

this

in

my

class.

.

.

.

Some

of the

concerns are perfectly

questions, just as obviously, are masking a deeper interest.

mean

to the

teacher and her plans?"

(ibid.).

Schultz and Williams state that for a sex education teacher to be effective,

she or he should have an extensive knowledge of a variety of subjects including
biology, sociology, psychology, etc.

;

most importantly,

the teacher should

have an attitude of openness and understanding, self-knowledge, and an awareness
of hidden prejudices, along with a willingness

The American Association

of

to

be honest with students (1969).

Sex Educators and Counselors (AASEC)

attitude
delineated the qualities of the competent sex educator as being a healthy

toward his own sexuality, empathy and sensitivity
to

understand material clearly in the area

to

communicate warmly and

she should find

human

personality, and the ability

effectively, along with respect for persons.

life satisfying

to the well-being

of

to others, sufficient intelligence

and should sense reward

and happiness of other persons.

in

He

01

being able to contribute

The sex education teacher

and trusting manner and should
should be able to relate to students in an open
be able

to create

a supportive climate in the classroom.

say that the sex educator should be able
professional colleagues (Schiller, 1974).

to

The report goes on

to

cooperate willingly and easily with
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Dr. Warren Johnson, a leader in the area of sexuality education
in
the schools, lists five characteristics he hopes might be strongly
demonstrated

by the teacher involved

in

sex education

in the schools:

First of all, I think, the teacher must have come
terms with his or her own sexuality, and to have

to

admitted not only

to its existence but to its full
status in the dynamics of his total personality
functioning. . . . This is to say, that he must

deal directly with his pupils and his subject
matter without having at every step to struggle
with his own conflicts, anxieties, and tensions.

.

.

should go without saying that the teacher needs
know the appropriate factual material associated
with the subject matter that he is to teach.
It

to

The teacher

of sex education needs to be able to use

the language of sex easily and naturally, especially
in the

presence of the young.

He or she needs

to

be familiar with the sequence of

psy.chosexual developmental events throughout

and to have a sympathetic understanding of
problems associated with them.

The teacher needs an acute awareness

life;

common

of the

enormous

social changes that are in progress and of their
implications for changes in our patterns of sexual
attitude, practices, laws, and institutions (Johnson,

1968, pp. 13-14).
In an article published in

and Sally R. Williams

in

The Humanist written by Esther D. Schultz
,

May, 1968, and republished as a

first chapter in

warn against
their book, Family Life and Sex Education in 1969, the writers

who feels he
a moralistic approach to sex education and the kind of teacher
or she must teach moralistically

(p.

5).

But the reverse of the moralistic
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approach, they point out,

and

to

is to

avoid the sensitive area of values and judgments

simply give them the facts

—to center the sex education program on

biology, anatomy, and the mechanic of reproduction to the exclusion of

all

else ( Ibid .).

"The approach
different

from

to planning a

sex education curriculum should be no

the approach to English and math.

.

.

The sex education

curriculum should be a sequential learning experience planned
can be assimilated by the students in various age groups"

"An integral part
"involves his
to feel

own

attitudes:

to involve

and
is

(This

all topics.

young people

in

.

.

Another training technique used

group discussions with teachers,

it

to their

involves long sessions

Finally, a third type of teacher preparation

complete concentration on methods and materials:

in the

and

to students reactions

method has serious drawbacks unless

desensitization.)

now

in use

this reverts to earlier

and now discredited patterns of Normal School preparation"

"Some

).

he must become aware of his own biases and learn

hopes that this would ’sensitize’ the teachers
attitudes.

(Ibid.

of a teacher’s preparation" write Schultz and Williams,

comfortable in handling

has been

in levels that

(p.

7).

teacher
of the characteristics of the successful sex education

writes Helen Manley in a chapter entitled "Starting

A Program

of

Sex Education,

are
1.

thorough liking and sympathetic understanding
belief in his
of children and youths and a trust and

A

pupils
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2.

A

3.

Good common sense and judgment.

4.

A

positive attitude toward sex.

(in

same

.

spontaneous, dignified sense of humor.
of the scientific background.
Broderick & Bernard, 1969, p. 55).

article Dr.

from college lack background
is usually

.

Knowledge

5.

In the

.

.

Manley recognizes
area

in the

.

.

.

.

most teachers emerging

that

of health, the area that sex education

associated with and that even for teachers of health the curriculum

dealing with sex education has been inadequate (Ibid .).

Dr. Manley makes a strong plea that

must understand

the need for sex education,

school system, and their specific part in

how

it.

it is

being planned for the

They may also need some

is called sensitivity training in

experience in what
attitudes

teachers "in the school system

all

order

to

examine their own

toward human sexuality and free themselves from any prejudice or

inability to

speak comfortably about

this

area of the curriculum" (p.

56).

Dr. Patricia Schiller states, "Major problems exist, however, in
effecting implementation of sex education

adequate teacher training appears

Government funds
She goes on

to

to

programs

head the

support teacher training

to point out the four basics

in public schools.

list of

is

problems.

).

of

of

another problem" (1974, p. 25).

necessary

to

any sex education program:

Knowledge of the subject, well-prepared teachers, techniques
the student (Ibid.

Lack

Lack

in teaching, and
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Dr. James Malfetti

conducted a survey in 1967 to determine what

institutions of higher learning offered as specific courses in preparing

teachers

to

be competent sexuality educators.

He found

that only 21 % out of

the 250 schools that responded offered any such course or courses, and he

concluded '’Less than 15% of our colleges and universities offer any training,

and such training
Rubin, 1967).

is

frequently limited to

summer workshops"

(Malfetti

&

Dr. Malfetti suggested, among other things, that "teachers who

might be assigned specifically

to

sex education programs should receive

special training in content, methods, and evaluation in the teaching of sex

education appropriate to the age levels of the students.

should be called

to their attention"

In further discussing

(

Curriculum aids

Ibid .).

what the sex educator should have as preparation

and how he or she should appear

to students,

Broderick and Bernard in their

book, The Individual, Sex, and Society, say, "We stress pedagogical knowledge
in the chapters that follow, for

whatever the personal bias

of any teacher with

must
respect of the nature of human sexuality and trends in sexual mores, he
be well versed

in

current research?

that knowledge alone is not enough.

own sexuality, be

human

at least with their

sexuality in the classroom.

(p.

xv, Introduction).

Teachers must come

own

But they also stress
to grips

with their

sexuality, before they deal with

They continue by pointing out

that no

good teacher out of a person
of information, no technique, will create a
talking about sexuality

makes uncomfortable

(Ibid.

).

amount

whom
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Kirkendall and Libby, continuing in the

same

vein, see the need for

teachers of sexuality to be well prepared on a psychological level and indicate
that the solution of the teacher preparation

effective sex education in the long run

(p.

problem

will be the

They go on

21).

answer

to

say that in-

to

service programs of sex education for teacher preparation have progressed

much

further than academic programs and that such in-service training

programs hold real promise for future training

They suggest

that

of teachers in

some concensus be developed

programs for teachers

in

terms

of

sex education.

preparatory

in this area of sex education and then

work together

to expedite that end.

More and more

interest in the area of sex education and teacher

preparation as sex educators has become visible during the last several years.

The permanent Joint Committee
the

American Association

of the National School

Boards Association,

of School Administrators, the National Education

Association and the American Medical Association have issued statements
within the last several years regarding the significance of sex education, the
training of teachers for the area, and the impact that such teaching

At the White House Conference for Children

upon students.

members

of the

the following

in 1970, the

Forum on Family Planning and Family Economics

words as a part of the preamble

The family, within

its

own

may have

accepted

to their report:

cultural setting, is the

basic unit of our society and a fundamental agency
to help
for the development of moral responsibility
potential.
individuals and families develop their fullest

We

urge

all

community agencies and

institutions to
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provide comprehensive community programs of familylife education.

The American School Health Association and

the

American Association

of Health, Physical Education and Recreation have both issued statements

regarding the responsibility of the schools toward sex education and the

importance of training programs for teachers.

For example the

latter

organization resolved in 1969:

That schools employ competent staff professionally
prepared to assume leadership in the direction of
comprehensive programs and that in-service programs
for better understanding of the school’s responsibility

be developed (Broderick & Bernard, 1969,
Kirkendall and Libby
issues of

human

sum up very

well where

p. 22).

we stand today on

sexuality education and the distance

the

we have come from almost

a hundred years labor:

What changes have occurred? Over

the years the

element of fear which has permeated the whole
question of sex education for children is gradually
disappearing. With it the inhibitions against open
discussion of the concerns of the young people
themselves have also gradually disappeared.

This

trend is directly related to the expansion of the
variety of approaches and techniques used by sex
educators. . . And finally, and most hopeful of all,
systematic programs for the preparation and on-theto
job training of teachers in this area have begun
be established (1969, p. 8).

CHAPTER

III

PROCEDURES
For

the purposes of this study a rating scale

was developed which required

the health school educator to assign each item being rated to categories

reflecting their view of the relative importance of each statement in terms
of their perceived needs as sexuality educators.
to seventy school health educators

most

The rating scale was mailed

likely to be involved in

education in the schools as part of their professional teaching.

completion and return, raw scores of

From

sexuality

Upon their

frequency and percentage were tabulated.

these collective judgements comparisons were

collective judgements and guidelines

human

made with

experts'

were developed which may furnish

directions for the preparation of curriculum for prospective and present

human

sexuality educators.

Data Collection Instrument

The rating scale used

in this

survey represents a very popular and

practical methodology in research that is based on

human judgement. This

the assumptions
rating scale methodology, as used in this survey, is based on

cognitive object.
that the respondent is fairly objective in assessing a

The

survey are related by
school health educators selected to participate in this
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their professional

work

to the subject

under investigation and, as such, are

qualified to participate thoughtfully and empirically.

Their professional work,

background, and relatedness to the investigated subject prepare them for the
critical judgements this rating scale technique requests.

Rating scales possess some inherent weakness, and these should be

noted since they are apt

to

bring distortion to the study.

Guilford indicates

four areas of possible distortion:
1.

The error of leniency

— a general,

consistent

tendency on the part of the respondent to rate too
high or too low for whatever reason.
2.

The error

of central tendency

— the tendency of the

respondent to hesitate to give ratings
3.

The error of contrast

at the

extremes.

— the tendency of the respondent

to rate in the opposite direction of his experience or

programs.
4.

The error

of halo

respondent to

— the tendency on the part of the

let the rating of

one competency or

characteristic influence the ratings of other competencies

or characteristics (Guilford, 1954).
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Selection of the Respondents

A random

sampling of about seventy school health educators was taken,

using school health educators as a pool of possibilities.

School health

educators are usually involved in their schools in some phase of human
sexuality education, and are qualified by both their professional positions and

training to be available as

human

sexuality educators in the schools, in addition

to being traditionally responsible for

human

as an extension of health education.

They would be the most knowledgeable

the implications of

human

sexuality education in the schools

sexuality programs, usually the

such programs, and would be most cognizant

human

of their

most involved

needs

to

of

in

be available as

sexuality educators.

It

is felt that the identification of the

in the schools, related to

human

perceived needs of health educators

sexuality teaching in

an excellent base for knowledge concerning what the

might perceive as needs

to be

some way, would provide

human

sexuality teacher

competent in the area of teaching human sexuality,

furnish a collection of data that could be then compared with what authorities
in the

area of human sexuality deem as necessary for teacher preparation for

the area of

human

sexuality in the schools, yield a solid body of research

of
information that could be used to establish guidelines for the development

curriculum for teachers preparing or teaching

in the

area of human sexuality.
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Rating Scale Validity

Two
(1)

kinds of validity are apparent, or utilized, in this rating scale:

Jury validation which

is found in the collective

judgement of the group

considered to be expert or knowledgeable in the field to which the scale
applies;

(2)

Content validity, i.e.

,

the items being judged in the rating scale

are related to the property being measured by the experts.

Rating Scale Items

The items chosen for the rating scale were selected on the basis
specific relevancy to the area of teachers engaged in

and health educators related

to the field of

human

human

of their

sexuality teaching

sexuality teaching.

The

items selected for inclusion on the rating scale were judged by human sexuality
experts and authorities as being the most significant in teacher preparation for
the area of

human

Such items had been most frequently mentioned

sexuality.

in the literature dealing with

human

sexuality teacher preparation and had been

stressed by authorities in their writings as being most important concerning
the skills, competencies, and experiences for

preparation.

The selection

internal validity.

human

sexuality teachers’

of rating scale items on this basis represents
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Limitations
1*

The names

who were asked

of those

were selected from a pool

to participate in the

of school health educators.

survey

Though

school health educators are usually the professionals in the school

system assigned sexuality education as relevant
it is

in

possible that

human

of these people are not actually involved

sexuality education, either by choice or because such

programs do not
other

many

to school health,

members

exist in their schools.

of the school faculty,

is also possible that

It

such as biology teachers,

English teachers, social science teachers, could be teaching in
the area of

human

sexuality and, as such, would be excluded from

participating in this survey.
2.

The respondents have been selected from
conceivable that, as a matter of fact

do not apply equally

For example, a
need

to

to teaching

all

more

human

grade levels, so

it is

than likely, that items

sexuality on all grade levels.

third grade health educator would probably feel less

have preparation

to

any extent in teen-age pregnancy or

homosexuality than a 12th grade teacher.
3.

The

list of

knowledge, skills, experiences and personal characteristics

which the health educators rated cannot be

realistically considered as

encompassing the entire area of human sexuality teacher preparation
for teaching.

It is

possible that significant items were omitted.
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Provision, however, has been

made

at the conclusion of the

survey

for the health educator to further include items that
he/she feels

are necessary and important in the training of human sexuality
educators.

Pilot Study

In

order

to clarify the

purpose of this rating instrument and

to further

refine and sharpen the study, including the time element required for doing

the rating, a pilot project

Some

was undertaken which included over 100

of these participants

were engaged

participants.

in sexuality education in one

way or

another in classroom teaching, others were anticipating the inclusion of
sexuality related material in their regular course

or social studies;
relatively few,

Massachusetts.
evident:

(1)

all

were

were
in

As a

to

on the secondary school level, but some, a

result of the preliminary work, certain facts

Directions were easily followed;

(2)

New

(3)

survey only one population, health school educators,

human

felt

became

ideas about the purpose

arrangement were acquired;

with the results of what 50 experts
for

of biology, English,

undergraduate studies in education at the University of

of the study and its physical

made

work

A

decision

to later

was

compare

were necessary items and guidelines

sexuality teacher preparation.
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Collection of Data

All mailings

were done via first-class postage, with a

first-class

postage stamped self-addressed envelope for return enclosed.
of those

who

fail to

respond occurred two

to four

weeks

Follow-up

later, with subsequent

follow-ups to ultimately arrive at an approximate 70% return.

CHAPTER

IV

GUIDELINES

In this study, the guidelines refer to the general principles

drawn from

the collective judgment of the jury of experts surveyed by Dr. Michael Carrera

of Hunter College in 1968.

In that study, these experts indicated directions

for the designing of programs which were considered essential for the

preparation of senior high school sexuality educators.
the

program

guidelines were suggested,

The teachers, for whom

were not consulted and

the attempt in

this study is to develop data that will either support or counter the judgments

of the experts, with two basic inquiries in mind:

Do

the judgments of the

experts generally coincide with what teachers perceive as their own felt-needs
in

preparing to teach in the area of human sexuality on a high school level?

who speak from

own perceived needs

Or do

the teachers surveyed and

more

accurately describe themselves in this area than experts?

their

Carrera

felt

foi
that the evolving guidelines would be beneficial to teacher training institutions

students who are interested in pursuing teaching in

human

sexuality areas.

These

model program:
guidelines, or their revisions however, should not be accepted as a
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Institutions will

need

to design their

contemporary needs of personnel,

own

specific

programs

facilities, goals,

to

meet

and changing social and

educational pictures.

The guidelines as outlined by the experts and tested by

this

survey

of preparation for high school teachers in

human

included the following suggestions
1.

The program

sexuality

should include in-depth knowledge of the processes of human reproduction, with

emphasis on the anatomy and physiology of

the reproductive systems, pregnancy

and childbirth.
2.

human

The program

of preparation for high school teachers in the area of

sexuality should include in-depth study of psychos exual and psycho-

social behavior, with specific attention on adolescence.
3.

of

human

The program

of preparation for the high school teacher in the area

sexuality should provide opportunities for the prospective teacher to

examine and gain understanding
and concepts related
4.

of

human

to

The program

of the cultural processes, attitudes, values,

sexual expression.
of preparation for the high school teacher in the area

sexuality should include study and experience in the use of the

language of sexuality, as well as an understanding of the methods and materials
of the

communication process related

to

sex education

The sex educator should be provided with opportunities

in school

and community.

that will assist

him

in

evaluation
developing a knowledge and understanding of scientific inquiry and

methods.
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5.

The program

of preparation for the high school teacher
in the area

of sexuality education should provide opportunities for
the development of

professional skills relating to techniques of promoting meaningful
group and

classroom interaction, and for directing learning towards

the objectives of

the high school curriculum.

6.

of

human

The program

of preparation for the high school teacher in the area

sexuality should include

Since

it is

some prior teaching experience.

the purpose of this study to elicit information as to

how

sexuality teachers on the high school level perceive their own felt-needs in

order

to

be competent as sexuality educators and then

to

compare those

results with what the experts perceive as necessary for teacher preparation
in this area, the final revised guidelines will represent a synchronistic approach

to

teacher preparation in the area of human sexuality.

may

also be used for students

field of sexuality education on

more

Such revised guidelines

who are considering teaching careers

in the

any level, even though the study was aimed

specifically at high school teachers.

The guidelines as they have been outlined earlier represent
judgments of experts concerning the significant areas
preparation of high school sexuality educators.

In

to be

order

the

considered in the

to clarify the

similarities and differences between the experts' collective judgment and the

felt-needs of the teachers in this area of

human

sexuality education preparation,

and characteristics
individual tables related to the knowledge, skills, experience
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have been composed that emanate from the results of both populations studied.

The

’’essential"

columns of both studies

differences noted and the
to

keep

in

mind

will be

viewed side by side, with the

important differences highlighted.

It is

important

that the experts' suggestions as to necessary background for the

teacher in human sexuality are regarded by them as critical for high-performance
in this area, but, in a similar way, in the second study, teachers have indicated

what they regard as

critical to

them

to be

competent in the area of human

sexuality teaching.

While the experts are sincere and serious in their evaluation of sexuality
educational programs and teacher preparation,

it is

important for the humanistically

oriented sexuality educator to be aware of his or her own needs and what he or

she feels
It

is

important

to

him or her

would be presumptuous

to

be competent as a sexuality educator.

to assert that the experts can ultimately lay out a

plan for teacher preparation in the area of
the teachers and

engage

in

how they

feel

human

about themselves.

sexuality without consulting

It

would also be foolish

to

a teacher preparation plan for sexuality educators without consulting

the experts,

who may provide

rich resources of information, experience, and

wisdom.
Table

I is

the collection of data representing high school teachers’

perception of self-needs as available sexuality educators.

asked

to rate

each item on the survey as

area that should be included

in the

to its

Participants were

importance as representing an

preparation of prospective sexuality teachers
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on the high school level.

The rating they were asked

to

use included "Essential":

Every high school teacher preparing for sex education teaching
should have
this

area of knowledge or professional

her background.
this

"Useful"

area of knowledge

skill

or experience included

for a high school teacher preparing for sex education

is helpful but not essential

along without the background

if

need be.

and

the teacher could get

"Unnecessary"

knowledge of

area for the prospective high school sex education teacher
Since

referred

it

in his/

is not

this

necessary.

appeared highly likely that teachers would experience needs not

to in the

survey, an opportunity was provided at the end of the survey

for comments, observations, personal concerns, and suggestions as to what

prospective sexuality education teachers on the high school level should have
included in their background preparation in order to feel competent and to be
effective as teachers.

As

will be noted later,

their thoughts to the survey.

many respondants chose

to

add

TABLE
The Responses
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1

of High School Educators* Perceptions

of Self-Needs

As Available

Experiential Characteristics

Sexuality Educators

Essential
f*

%

f

Unnecessary

%

f

“

KNOWLEDGE
1.

Useful

%**

OF:
Males- Female Reproductive

Anatomy and Physiology

43

94

3

6

2.

Psychosexual Development

35

76

11

24

0

0

3.

Heredity and Sex Determination

17

37

24

52

5

11

4.

Menstruation

40

87

6

13

0

0

5.

Pregnancy and Child Birth

40

87

6

13

0

0

6.

Multiple Births

13

29

30

65

3

6

7.

Frigidity-Impotence

31

67

13

29

2

4

8.

Sterility -Infertility

27

58

16

35

3

6

9.

Sex Differences-Sex Roles

39

85

7

15

0

0

10.

Sexual Aberrations

15

33

26

56

5

11

11.

Biological Anomalies

12

26

29

63

5

11

12.

Aging and Sexual Response

26

56

20

44

0

0

13.

Research Concerning Sexual Behavior
Kinsey and Masters & Johnson)
(e. g.

27

58

19

42

0

0

26

56

19

42

1

2

0

0

,

Sex Education

14.

Trends-Issues

15.

Cultural Differences in Sexual Conduct

21

46

24

52

1

2

16.

Psychology of Adolescence

39

85

7

15

0

0

17.

Sociology-Trends-Issues in
26

56

18

40

2

4

in

Contemporary Society

Table

1
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continued
Essential

18.

%

f

Unnecessary
f

%

Role of Sex in Marriage and

Family Life
19.

Useful

%

f

Methods and Materials in Sex
Education (Techniques -Curriculum Aids)

41

89

34

74

5

11

0

0

12

26

0

0

Vi

20.

Methods of Evaluation

Sex

in

Education

23

50

22

48

1

2

8

18

36

78

2

4

21.

Population Growth

22.

Methods of Contraception

44

96

2

4

0

0

23.

Laws Relating

21

46

24

52

1

2

24.

Community Resources-Agencies
30

65

16

35

0

0

of Various Religions

18

39

23

50

5

11

26.

Communication Theory and Process

29

63

16

35

1

2

27.

Anthropology

2

4

29

63

15

33

28.

Human Growth and Development

32

70

12

26

2

4

29.

Myths and Fallacies Relating
Sexual Growth and Behavior

37

80

9

20

0

0

Psychology of Family Relations:
Parent-Child Relations

29

63

16

35

1

2

Language of Sexuality (Semantics/
Terminology)

40

87

5

11

1

2

32.

Out of Wedlock Pregnancy

31

67

13

29

2

4

33.

Abortion

41

89

5

11

0

0

34.

Nocturnal Emissions

38

82

8

18

0

0

35.

Masturbation

41

89

to Sexual

Behavior

Related to Family Living and Sex
Education
25.

30.

31.

Contemporary Religious Doctrines:
Moral and Ethical Value Orientation

to

2
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Table 1 continued
Essential

%

f

Useful

Unnecessary

f

%

%

f

36.

Sex Dreams and Fantasies

34

74

11

24

1

2

37.

Petting

38

82

8

18

0

0

38.

Pre-Marital Coitus

39

84

7

16

0

0

39.

Venereal Disease

44

96

2

4

0

0

40.

Prostitution

29

63

16

35

1

2

41.

Homosexuality (male, female)

39

85

6

13

1

2

42.

Dating, Courtship, Mate Selection

37

80

9

20

0

0

43.

Guilt and Conflict Related to

40

87

6

13

0

0

16

35

27

59

3

6

Sexual Behavior
44.

The Development

of

Western Cultures

Related to Sexual Conduct

SKILLS

IN:

1.

Leading Discussions -Group Dynamics

42

91

4

9

0

0

2.

Individual Counseling Techniques

25

54

20

44

1

2

3.

Dealing with Community and
Parental Groups

33

72

12

26

1

2

4.

Curriculum Development

30

65

16

35

0

0

5.

Use

36

78

10

22

0

0

Awareness of One's Own Feeling
Toward Sexuality

37

80

8

18

1

2

Supervised Teacher Training Practicum
in Sex Education

25

54

18

40

3

6

of Techniques and

EXPERIENCE
1.

2.

Curriculum Aids

IN:

Sensitivity Training for Gaining an
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Table 1 continued

3.

Prior Teaching

(in

any subject area)

4

9

10

22

10

22

12

26

8

17

9

1

2

11

The Sex Educator should be married
or have been married.

2.

3.

In

32

69

24

52

20

29

63

13

29

32

69

24

16

35

19

42

0

0

12

26

34

74

The Sex Educator should be a parent

0

0

12

26

34

74

a coed setting the Sex Educator
should be a male

0

0

3

6

43

94

coed setting the Sex Educator
should be a female

0

0

4

9

42

91

coed setting the Sex Educator
should be a specific age

0

0

5

11

41

89

you chose essential or useful

0

0

5

0

0

- 45

45 or older

(a)

(b)

(c)

one-two years
three -five years
five

years or more

Should there be state certification of
Sex Educators ?
1.

4.

5.

6.

•

In a

In a

If

in

number

5, indicate the age of age
range in the appropriate column

7.

20 - 35

23

The Sex Educator should have an
affiliation with a specific religious

denomination
8.

The Sex Educator should have

0

0

2

4

44

96

2

4

29

63

15

23

affiliation

with relevant professional organizations

Please list whatever you feel is essential to feel good about your own sexuality (such
as courses, values clarification, whatever) in order to be an effective human sexuality
educator.
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Discussion

High agreement appeared among teachers
areas of knowledge, professional

skills,

in the

need

and experiences

to include certain

in

several items on

the survey.

Ninety-four percent of the teachers

felt that

knowledge of male and

female Reproductive Anatomy and Physiology should be included
preparation courses; 96% of the teachers

should be included.

felt that

80%

felt that

essential.

statements were to be rated as

The teachers (100%) agreed
’’not

essential”:

Leading

in professional skills, with

feeling sensitivity training for gaining awareness of one’s

toward sexuality was

background

Methods of Contraceptions

Ninety-one percent of the teachers

Discussions-Group Dynamics should be included

in

own

feeling

the following

The Sex Educator should be

married or have been married; The Sex Educator should be a parent;
ed setting the Sex Educator should be a male or female;

In

In

a co-

a co-ed setting the

Sex Educator should be a specific age; The Sex Educator should have an
affiliation with a specific religious denomination.

Ninety-six percent of the

teachers indicated that knowledge of Venereal Disease was essential, with 89%
feeling that knowledge of Masturbation

knowledge of Abortion was essential.

was

essential, and

89%

feeling that

Other high positive agreement was

found in Role of Sex in Marriage and Family Life (89%); Myths and Fallacies
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Relating to Sexual Growth and Behavior (80%); Psychology
of Adolescence
(85%); Menstruation (87%); Prengancy and Child Birth (87%); Sex Differences-

Sex Roles (85%); Language of Sexuality (87%); Pre-marital Coitus
(84%).
It

becomes apparent

to the

is essential (and not essential

writer that the above agreement as

to

what

by inference) beings to develop a direction that

teacher-preparation for sexuality education might go.

Comparative Tables and Guidelines

Before the review of the guidelines and comparative tables,
important to remember that not

which they were assigned.

all

items

The need

to

fit

it is

clearly under the categories to

be consistent with the study made of

experts by Dr. Michael Carrera limited the possibility for rearrangement
of the items.

The attempt has been made

to

maintain the same item control

for the purposes of comparison with Dr. Carrera's study.

some items could have been placed

It

is

conceded that

in other categories, but it is felt that

ultimately greater clarity has been achieved by the present assignment of

items to their present categories.
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TABLE

2

Items Relating

to Knowledge of Human Reproduction Arranged
Order of Selection as "Essential" by Experts and Teachers
On a Comparative and Percent Basis

Experts

—I

in

Teachers Difference

%

%

Male and Female Reproductive
Anatomy and Physiology

90

94

4

2.

Pregnancy and Child Birth

88

87

1

3.

Menstruation

88

87

1

4.

Human Growth and Development

85

70

15

5.

Methods of Contraception

77

96

19

6.

Heredity and Sex Determination

60

37

23

7.

Multiple Births

52

29

23

8.

Ste rility-Infe rtility

44

59

15

9.

Biological Anomalies

23

26

3

1.
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Guideline

I

Table 2 supports the idea that teachers

in the

area of human sexuality

regard human reproduction and relevant implications

to

be significant in the

preparation of the teacher in this area, with emphasis
placed upon both male

and female physiology.

Discussion

The literature supports

the evidence as produced by the survey of

teachers in the area of human sexuality, namely that such teachers and those

preparing for teaching in the area of human sexuality should be broadly based
in their

knowledge of human reproduction and male and female anatomy.

In the

Report of Training and Standards Committee

of the

American

Association of Sex Educators and Counselors, a booklet published by

AASEC

and headed by Dr. David R. Mace, a noted authority in the area of human
sexuality education, the item of
p. 224).

human reproduction was placed

first (Schiller,

Included under the category were such topics as reproductive biology,

heredity, sex determination, menstruation, conception, pregnancy, embryology,
childbirth, multiple births, infertility and sterility, contraception, abortion

and population control.

In the

same report male and female anatomy were

also included as necessary subjects for the sexuality teacher.
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Lester A. Kirkendall, an authority on sex education

in the United States,

asserts that sex education should be reality-oriented,
including emphasis on

anatomy and physiology

of the reproductive

process of human sexuality (1965,

p. 11).

Broderick and Bernard emphasize the importance

human reproduction by

including a chapter by that

book

is

their

program for junior and senior high school

name

of a

knowledge of

in their book.

included in a kit de veloped by the Unitarian Association

Sexuality" (1969, p. 175).

recommended

to

The

accompany

students calls, "About Your

This book as provided by the Unitarians

text for teachers preparing to teach in the area of

is the

human

sexuality.
In a report of a

survey on the health interests and concerns of 5,000

students from kindergarten through 12th grade,

students focus on the area of

many

human reproduction

of the questions of the

(Byler, Lewis

& Totman,

1969).

You
on items

will note that while the experts and teachers are in close agreement

1, 2, 3, 4,

and

9, real differences exist in

notably 5, Methods of Contraception;
7,

6,

comparison

of other

items,

Heredity and Sex Determination;

Multiple Births, and 8, Sterility and Infertility.

While only 77% of the

experts feel that teachers preparing to be sex educators need background in

Methods of Contraception, 96%
to feel

of the teachers feel they

competent in their teaching.

need

this information

Also, while the experts feel that information
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an Heredity and Sex Determination and Multiple
Births

is

important for teachers,

teachers refute this for themselves and place less
emphasis upon these bodies
of information.

More teachers

than experts, on the other hand, feel that the

subject of Sterility-Infertility is important enough to
include in their preparation

for teaching in the area of sex education.

TABLE

3

Items Relating to Knowledge of Psychosexual and Psychosocial
Behavior in Order of Selection as "Essential” by Experts and
Teachers on a Comparative and Percent Basis
Experts

%

Teachers

Difference

%

%

1.

Psychology of Adolescence

96

85

11

2.

Sex Differences and Sex Roles

94

85

9

3.

Psychosexual Development

92

76

16

4.

The Role of Sex
Family Life

93

89

4

Behavior

81

87

6

Psychology of Family Relations:
Parent-Child Relations

78

62

6

Contemporary Society

73

56

8.

Sexual Aberrations

48

33

15

9.

Frigidity-Impotence

46

67

21

10.

Population Growth

42

18

24

11.

Anthropology

21

4

17

12.

Aging and Sexual Response

19

56

37

5.

6.

7.

in

Marriage and

Guilt and Conflict Related to Sexual

Sociology-Trends and Issues

in
-

23

58

Guideline II

In

Table 3 we find the guidelines referring to the need for the high school

teacher of sex education to have a background

in the

area of psychosexual and

psychosocial behavior, with the Role of Sex in Marriage and Family Life and
Guilt and Conflict Related to Sexual Behavior receiving attention, along with

the Psychology of Adolescence and Sex Differences and Sex Roles.

Discussion

Guideline II emerges from the study as being a significant area for

in-depth study by those preparing for sex education teaching.

knowledge

is

This area of

supported by writers in the field such as Catherine

S.

Chilman:

Persons preparing to teach in the field of sex education
will need to take at least several courses in psychology,
particularly developmental psychology and the dynamics
of individual behavior. . . The sex educator is advised
to take relevant courses in sociology and anthropology
(1969, p. 69).

Kirkendall reinforces the need for a background in psychology, sociology,

family

life

and a
as a social institution, sex as a part of total personality

part of total relationships (1950, p. 12).

Along with

this is the fact that

of the situation
Kirkendall feels that teachers should have an understanding

marriage as an integrated part

of the social structure.

psychology is the
Involved in this idea of understanding adolescent

of
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values search by the adolescent.
youths, are usually hungry

For

the

most

part,

"Young people, especially adolescents and

for guidelines (Chilman, p. 78).
it is

evident that the experts and the teachers agree

as to the necessity of certain background areas of study for sex educators.

This observation is particularly supported by items 1, 2, 3,

5,

6,

and

in the

study of the Psychology of Adolescence, Sex Differences and Sex Roles, The

Role of Sex in Marriage and Family Life, Guilt and Conflict Related

to Sexual

Behavior, and Psychology of Family Relations: Parent-Child Relations.
is interesting to note that

Item 11, Anthropology, does not appear

It

to either

experts or teachers to be of sufficient worth to include in a preparatory

background for sex educators, and seems
of the teachers

who responded

to this

to

be of even less worth in the eyes

survey.

It is

also interesting to note

that while only a small per cent of the experts surveyed, 19%, felt that Aging

and Sexual Response was of importance, over one half
did feel this item
in the

was important enough

area of sex education.

of the teachers, 56%,

to include in the preparation of teachers

Almost one

half,

48%, of the experts thought that

sex educators,
including Aberrations was important for the background of the
only a third, 33%, of the teachers agreed with them.

teachers surveyed

felt

in the

of the

the
Population Growth was good background material for

sex educator, 41% of the experts regarded
It

And while only 18%

becomes evident

it

as essential.

in-depth background
that this guideline, referring to an

area of psychosexual and psychosocial behavior,

is

important in the eyes of

information for the sex educator.
both experts and teachers as necessary
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TABLE

4

Items Relating to Knowledge of Sexual Behavior and Standards
Arranged in Order of Selection as "Essential" by
Experts and Teachers on a Comparative and
Percent Basis
Experts

Teachers Difference

%

%

%

1.

Dating, Courtship and Mate Selection

90

80

10

2.

Masturbation

85

89

4

3.

Petting

85

82

3

Pre-Marital Coitus

83

84

1

83

56

27

-4.

5.

Trends and Issues

6.

Nocturnal Emmissions

81

82

1

7.

Abortion

77

89

12

8.

Homosexuality (Male, female)

75

85

10

9.

Venereal Disease

75

96

10.

Cultural Differences in Sexual Conduct

69

46

23

11.

Myths and Fallacies Relating
Growth and Behavior

69

80

11

69

67

2

56

35

21

Religions

52

39

13

Sex Dreams and Fantasies

54

74

20

15.

Laws Relating

48

46

2

16.

35

28

Prostitution

63

17.

in

Sex Education

12.

Out of Wedlock Pregnancy

13.

The Development
Related

14.

to

of

to

.

21

Sexual

Western Cultures Related

Sexual Conduct

Contemporary Religious Doctrines: Moral
and Ethical Value Orientation

to

of

Various

Sexual Behavior
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Guidelines III

Table 4 suggests that the teacher's background for preparing as a

competent sexuality educator should include study of cultural processes,
attitudes, values, and concepts related to sexual behavior and expression.

Discussion

Dr. Kirkendall feels that young people are often placed in situations
that involve

making a decision regarding the use

of existing societal or

community standards.

of their sexuality in

terms

Though the sex educator

is

not

a moralist or a theologian, he or she should be well acquainted with values,
standards, concerns, and attitudes involving
particular (Kirkendall, p. 17).

Young people

human

As Dr. Kirkendall

sexuality and youth in

states:

of high school age and over are faced

frequently with situations that require them to decide
for or against participation in some kind of sexual
relationship. This holds true not only for premarital intercourse itself, but for other forms of
sexual involvement as well. This emphasizes their
need for insights, factual knowledge, and understanding
that will lead to sound decision

making

(p.

17).

consider
Such decisions are necessary on the part of young people as they
their

own sexual

feelings and behavior in areas that

may have

strong taboos

homosexuality, teen-age
associated with them, such as masturbation, petting,
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intercourse.

The standards and values held by society are

often puzzling to

youth and the sex education teacher needs to be aware of what

young people find themselves attempting

make

to

is

happening as

decisions.

Dr. Warren R. Johnson picks up the statement and continues

The teacher needs an acute awareness of the
enormous social changes that are in progress and
of their implications for changes in our patterns

of sexual attitudes, practices, laws and institutions
.

.

.the would-be sex educator needs to realize that

he cannot base his teaching upon the arbitrary authority
of some. . . the sex educator, like other educators,
has no choice but to stick to his subject matter. He
is neither theologian nor professional moralist
(1968, pp. 24-25).

It

comparing the experts with

is interesting to note in

that there is close agreement in

most items

listed under this category of

Table 4, but a rather significant disparity exists
5, 9, 10, 13, 14, 15,

and 17.

In

items

in

Sex Education, Cultural Differences

of

Western Cultures Related

significantly

in

in several

10, 13, and 14,

5,

the teachers,

items such as

Trends and Issues

Sexual Conduct, The Development

to Sexual Conduct, the experts are

more concerned

seen as being

than the teachers about these items being

sexuality.
included in the preparation of teachers in the area of human

the experts also wrote the books in

agree with themselves.

However,

human

sexuality,

to place

is not

surprising they

in items 9, 15, and 17, respectively,

and
Venereal Disease, Sex Dreams and Fantasies,

seem

it

Since

Prostitution,, the teachers

for preparation
greater emphasis upon these areas of knowledge
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in

sex education than the experts.

One conjecture might be

that the teachers

are closer to their students' concerns than the experts and that venereal
disease, sex dreams and fantasies, and prostitution, are areas that young

people are dealing with very actively during their high school days.
S.

Chilman suggests

Catherine

that teachers gain understanding in these very specific

areas, though they are not mentioned

byname, and Dr. Chilman' s

for teachers in gaining such knowledge

is

advice

portioned out as follows:

such understanding can be greatly enriched
by listening with sympathy and sensitivity to what
students say, watching what they do, and studying
what they write (p. 69).
.

It

is

.

.

obvious that the students will use the teacher's knowledge for their

own decision-making, and
standards

,

the teacher will need to be familiar with cultural

attitudes , and values to he helpful to the student.
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TABLE

5

Items Relating to Knowledge of Communication, Evaluation and
Research Arranged in Order of Selection as "Essential” by
Experts and Teachers on a Comparative and Percent Basis
Experts

%

Teachers Difference

%

%

Language of Sexuality (Semantics/
Terminology)

90

87

3

Methods and Materials in Sex Education
(Techniques and Curriculum Aids)

90

74

16

Related to Family Living and Sex
Education

69

65

4

4.

Communication Theory and Process

65

63

2

5.

Research Concerning Sexual Behavior
Kinsey and Masters & Johnson)
(i. e.

56

58

2

54

50

4

1.

2.

3.

Community Resources and Agencies

,

6.

Methods

of Evaluation in Sex Education

Guideline IV

Table 5 suggests that the program for high school teachers
of

sex education preparation should include study and experience

in the

in the

area

use

and also implies knowledge of
of language of sexuality and knowledge, at least,
the slang that is

commonly used

as sexual language.

and materials used in communication
to

be assisted

methods.

in

is also

Understanding of methods

important.

The sex educator needs

and evaluation
developing an understanding of scientific inquiry
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Discussion

The need for children and young people
to talk about various areas of

human

to

be able

sexuality is

evident at every age level.

They need to be able
to communicate with each other and with adults
.
Misconceptions about one’s own sex role
.
.

also develop in the absence of the ability to talk
about it with peers or one's own sex and with

During adolescent years young
people are having many experiences which lead
to the need for communication with the opposite
sex. . . . Far too often, however, they have not
developed sufficient skill in communicating in a
way which would make it possible for them to
talk through their feelings with each other
(Dyrek Calderwood, 1971, p. 4).
adults.

If

.

.

.

the teacher has trouble using the language of sexuality, in all likelihood

the students will have trouble talking with the teacher.

teacher and student alike to be able

and openly,

at least easily, finds

to

The need for both

use the language of sexuality freely

support in the need for Guideline IV.

Dr. Warren R. Johnson sees the need for the teacher in the area of
sexuality education to be able to use the language of

especially in the presence of the young.

human

sexuality easily

His remarks infer that understanding

on the part of the teacher in accepting the language of the student

is also

essential to effectively communicate both ideas and feelings:

needs to be able to use
especially
the language of sex easily and naturally
impossible for
in the presence of the young. This is
many people; however, most can probably learn to do

The teacher

of sex education

,

so (Johnson, 1968, p. 14).
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Dr. Johnson points out the difficulty of language, particularly

sex education with

its

area of

in the

strong emotional overtones, and says that language

is:

An

incredible, self-perpetuating, adaptionthwarting barrier to useful and accurate
communication and rationality concerning
sex and sex related matters (p. 24).

In all areas, there

and teachers as to what

is

seems

to be fairly close

necessary

in the

way

agreement between experts

of a developing of a

knowledge

of communication, evaluation, and research in order to be effective in the area

of

human

sexuality education.

Teachers, however, seemed less impressed

than educators with the need for Methods and Materials Education (Techniques

and Curriculum Aids), although three-quarters
felt the

of the teachers

surveyed

still

item important enough to regard as essential.

The

fact that over 50 per cent of both experts and teachers

items as essential gives evidence that this guideline IV

marked

is certainly to

included in preparation for sexuality education teaching.

be

all
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TABLE
Items Relating

6

Professional Skills Arranged in Order of
Selection as "Essential” by Experts and Teachers on a
to

Comparative and Percent Basis
Experts

Teachers

%

%

Difference

%

1.

Leading Discussions -group Dynamics

92

91

1

2.

Use

81

78

3

3.

Dealing with Community and Parental Groups

73

72

1

4.

Curriculum Development

54

65

11

5.

Individual Counseling Techniques

50

54

4

of

Techniques and Curriculum Aids

Guideline

Table

6

V

provides evidence that both the experts and teachers feel that

any preparatory program for teachers

in the

area of sex education should

include opportunities for the acquisition of professional skills in the area of

group dynamics, classroom interaction, curriculum development and the use

68

of aids, dealing with

community and parental groups, and

in the

way

of

understanding or developing individual counseling techniques.

Discussion

In

his

recent

book referring to types of teaching done

room, Dr. Carl B. Rogers points out the difference

in

terms

in the

class-

of learning and

student response created by the teacher’s role as an authoritarian person

versus the teacher’s role as facilitator (Rogers, 1969).

The theme throughout

the book supports the idea that students learn decision-making and individual

adjustment

if

classroom

is the

room.

they are allowed to

make

decisions.

in the

teacher and he/she sets the tone and climate of the class-

Such characteristics as learning

to

depend on one's

one's self, giving and receiving support, etc.

open classroom.

The authority figure

Little lecturing

,

were

all

self, consulting

products of the

more

and more group interaction are the keystones

relationships and learning situations.

not difficult

to

more productive

to

understand how such an approach could be stimulating and helpful

It is

in

a

human

sexuality and

how such a classroom atmosphere

would encourage students

to investigate

and more likely accept their own

class investigating

sexuality.

The use of teaching aids and techniques

is

a professional skill that can

and fact-finding.
greatly aid the sex educator in promoting self-investigation
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Films, tapes, charts, posters, film strips, pamphlets, are

and the teacher needs

to

the sex educator as one

be acquainted with them.

Schultz and Williams view

who may provide leadership

as a dialogue-centered classroom situation.

all available

for what they describe

Such dialogue can be greatly

stimulated by visual and graphic aids (Schultz & Williams,

1968).

Since parents are not only interested in their children in the school but
particularly interested in any sex education
vital that the teacher of

human

program

that

may

occur,

it is

sexuality keep in touch with parents and

develop skills for dealing with parents.

Since sexuality education is usually

colored by feelings, parents will be expressing some of those feelings and
will be raising questions that the teacher will probably want to handle rather

carefully.

Furthermore, in order for the students

parents in any sex education program

communicate.

The teacher

it is vital

is often the

communication working on behalf

key

to

to

be supported by the

that the school

and home

such effective and supportive

of the students

Literature in the area of sexuality education suggests the counseling
about the
counterpart of the sexuality educational process, but often warns

education to isolated
necessity for limiting therapy, counseling, and sex

categories.

mind

that the

keep in
Dr. Catherine S. Chilman suggests that the educator

main focus

of the

educator

is

on ideas and facts; that

is

counselor (1969, pp. 73-74).
true, according to her reasoning, of the

not
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However, the teacher should be sensitive

to the feelings of students

and

should the teacher become aware of problems, those students should be

referred

to

appropriate counseling help.

Dr. Patricia Schiller states, "In sex-counseling, the counselor and
the client engage in a process of communication which hopefully leads to an

adequate solution" (1974, p. 52).
is a

The implication here

is that counseling

one-on-one process, whereas teaching involves a classroom

full of

students with one teacher.
It

is interesting to note that there is close

experts and the teachers as
in

Table

groups

6.

Almost up

to

to the essential

100%

of both

agreement between the

importance of the items found

groups and more than 50% of both

felt that the professional Skills in

Leading Groups, dealing with the

community, curriculum development, use

of techniques and

curriculum aids

and in individual counseling techniques were significant enough
in a teacher preparatory

program for sex educators.

to be included
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TABLE

7

Items Relating to Professional Experiences Arranged in
Order of
Selection as "Essential" by Experts and Teachers on a

Comparative and Percent Basis
Experts

Teachers

%
1.

2.

3.

Prior Teaching

(in

any subject area)

Difference

%

%

54

9

45

(a)

one-two years

69

22

47

(b)

Three -five years

19

17

2

(c)

Five years or

12

2

10

44

54

10

22

80

55

more

Supervised Teacher Training Praticum
in Sex Education
Sensitivity Training for Gaining

of One's

Own

Awareness

Feeling Toward Sexuality

Guideline VI

This table, Table

7,

suggests that the background of the teacher on the

high school level in the area of

human

sexuality should have

some prior

teaching experience in any area and should have something in the way of

supervised teacher training practicum in sex education and sensitivity
training for gaining awareness of their

own

feelings toward sexuality.
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Discussion

Though there

is

in-service training of sex educators, this idea

gaining greater credence

all the

time, there seems to be no literature in the

area of the need for sex education teachers
before teaching courses in sex education.

preparing in sex education

is

to

have prior teaching experience

Supervised training for teachers

discussed by Schiller:

Observation of highly qualified sex educators in
action could provide valuable insights. And
when the trainee is ready, actual experience of
being involved in sex education, with interpretation from fellow trainees and supervisors,
would be particularly valuable. Training of
this type is being more and more widely used
now in the preparation of persons entering the
helping professions; and a detailed program
could easily be worked out for any given group
of trainees (p. 225).

Some

of the training the article points out as important includes learning to

involve students in cooperative planning and

full

participation in the teaching

process, learning to select and use right materials as teaching aids, understanding methodologies, learning techniques of evaluation, lea.ming techniques
of group leadership and counseling, learning basic counseling and referral
skills, learning to

work with parent groups, and learning

of groups to teach sex education

(p.

226).

to

work

Right now, this writer

trends in education are toward providing prospective teachers

in

in a variety

is

aware that

every subject
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with

some kind

of prior teaching experience before they actually take on
the

job of teaching full time.
Sensitivity training is a basic requirement for those
the area of sex education and

human

sexuality.

who

will deal in

Outside of the disparity

existing between the experts and the

teachers regarding the need for prior

experience to effectively teach

area of sex education, with the experts

feeling by over

50%

that

in the

such experience

IS

necessary and 69% of the experts

feeling that at least one to two years of such teaching experience is necessary,
the teachers surveyed

came

was essential and only 22%

out with a low

9%

feeling that any teaching experience

feeling that one to three years teaching experience

But in the area of sensitivity the difference between the

would be essential.

experts and the teachers was truly remarkable: 80% of the teachers
sensitivity

work was

essential for

sexuality education, while only

some observations
was necessary
will be

to

25%

to

grow

in

competence

of the experts agreeing.

in the

area of

Carrera makes

about the 25% figure of experts who felt sensitivity training

competent sexuality education teachers.

These observations

discussed later.

Though the writer
in

them

felt that

will

wish

to deal with this subject at greater length

a following chapter, the discrepancy between experts and teachers

at this
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point justifies the entire study.

Obviously the teachers strongly disagree

with the experts, and this guideline would have to be considered carefully

terms

of

how teachers

feel regarding their

own competency

in the

sex education and would lead to serious consideration of the need
this guideline. Sensitivity is

in

area of
to up-date

no longer regarded as faddish or inappropriate

as an educational tool, at least by educators humanistically oriented, and
resolution of one's

own sexuality as a teacher should

certainly be regarded

as a fact accomplished before he or she engages in sexuality education for
students.

Though there

is

a considerable amount of literature discussing the

necessity of developing academic and personal competency in sexuality
educators, outside of recommending academic courses, very
as to

how

this state of sexual self- resolution is to

come

little is

about.

Yet,

suggested
it

remains

clear that teachers are calling for help in this area of feeling right about their

own sexuality before proceeding

to the educational

forum

of the

classroom.
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TABLE

8

Items Relating to Personal Characteristics of High
School
Teachers in Sex Education Arranged in Order of
Selection

As

Excellent" by Experts and Teachers on a Comparative
and Percent Basis

2.

Experts

%
!•

a co-ed setting the Sex Educator
should be a male.

Teachers

%

Difference

%

In

0

0

0

0

5.

In a

co-ed setting the Sex Educator
should be a female
3.

4.

In a

co-ed setting the Sex Educator
should be a specific age

0

0-

The Sex Educator should have an
affiliation with a specific religious

denomination

4

0

The Sex Educator should be married or
have been married

0

0

6.

The Sex Educator should be a parent

0

0

7.

The Sex Educator should have an affiliation
with relevant professional organization

21

4

4

Guideline VII

Table 8 shows that experts and teachers alike do not feel that high school
sexuality educators’ performance is related to sex, religion, age, marital status

or experience as important.
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Discussion

There

nothing in the literature that would contradict the
results of

is

the surveys and comparisons as demonstrated
by Table 8.

survey of experts, Items

5

and

from the experts and teachers
that both populations feel that

the

received some slight support as ’’useful"

alike, but it is evident

from

the above results

marriage or being a parent are not

critical to

performance of high school teachers as sexuality educators.

The difference

that exists

Sex Educator should have an

shows about a

fifth of the

of twenty-five teachers in
to

6

In the original

such a response

is

between experts and teachers on Item

7

"The

affiliation with relevant professional organizations,

experts agreeing with the statement but only one out

agreement with

probably found

the statement.

in the fact that

A

part of the answer

such relevant organizations,

with the exception of ASSEC, do not exist at this time, at least to the writer’s

knowledge.
to

be related

Teachers, on the other hand,
to

may

any professional organizations

clearly feel

it is

to feel either

effectively teach in the area of sexuality education.

unnecessary

competent or

to

TABLE

9
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Items Relating

Order

to State Certification of Sex
Educators Arranged in
of Selection as "Essential” by
Experts and Teachers on a

Comparative and Percent Basis
Experts

1.

Should there be State certification of
Sex Educators?

Teachers

%

%

25

24

Discussion

Table
is

9

no such certification existing for sex educators

present time.
to

does not refer to the training of high school sex educators.

The question, however,

to

the high school level and those
feel about certification and

our knowledge at the

is valid in the context of this

determine how teachers who are preparing for the

There

survey

field of sexuality eduction at

who are currently engaged

in

such education

what such certification might do for their positive

self-images and professional effectiveness.
Questions raised by the response of experts and teachers who appear

in

essential agreement in their treatment of the question, are pertinent: What

kind of standardized preparation would be necessary in order to prepare

teachers in the area of sexuality education on the high school level, and any
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other level, for certification? What kind of academic
background? What kind
of professional skills would be required?

;and supervised practicum?

Should there be in-service training

What personal characteristics would

persons? Who would do the certifying? The State Board
College or University giving the training?

ASSEC or SIECUS, or The Center

for

qualify

of Education?

The

Private organizations, such as

Human

Sexual Concerns, Amherst,

Massachusetts ?

These and other questions concerning the

validity of certification should

be answered but there exists no definitive agreement nor answer
time, at least not to this writer’s knowledge.

at the

present

CHAPTER V

SUMMARY
At least a couple of strong influences moved the writer
study.

to this particular

Certainly one of those factors had to do with the dearth of scientific

inquiry regarding the preparation of teachers on the high school level, or on

any level, for the area of sexuality education.
quickly convince those interested that there is
top professionals in the area of

human

A

review of literature will

little

unanimity among the

sexuality as to what constitutes adequate

preparation for sexuality educators and counselors.

All approaches are

alternately approved and contradicted by the experts, depending upon their
orientation, hoped-for goals, objectives, their philosophy of sexuality education,

what they believe should be taught and

at

what level, the importance

of

curriculum, methods or techniques, the appropriateness of sexuality education,
the place and relationships that sexuality education has in the

schools, and

are

all

who should do

the teaching and

how they should be

questions bobbing about in the whirlpool of confusion.

impression that sex education as a viable idea for schools
for definition but about to be born to a

new

program

appreciation.

of the

trained.

These

One gathers

the

is still struggling

This writer's work,

guidelines
as this paper will hopefully reveal, concerned itself with testing the
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for preparing high school sex educators as
developed by Dr. Michael Carrera.

This writer, strongly impressed by the attempt to
humanize education, and
feeling that the beginning of such a process of humanizing
the schools must

certainly

commence

something
in

with the teacher, feels that teachers should also have

to say, a lot to

which they would like

for themselves.

say for that matter, about the educational process

to participate in

The attempt,

order

then, in this

to arrive at a feeling of

work was

to

compare what

experts said that high school teachers in the sex education field needed

competency
the

to

be

effective with what the high school teachers engaged in sexuality education,

themselves,

felt

and rewarding,

they needed to be effective.

if

not sometimes amazing.

The items representing

were arranged

The results have been revealing

in a

the guidelines as developed

survey and were rated by teachers

on the high school level as being ’’Essential,

"

in

by Dr. Carrera

sex education programs

"Useful, " or "Unnecessary. "

Discussion follows each guideline, offering supportive statements from the
experts and reviewing the comparative percentages between experts and teachers.

Where

real similarities and disparities exist, these are called to the attention

of the reader, and will be further discussed in the conclusions of this paper.
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The 70 names chosen

to

be surveyed, of

whom

46 ultimately replied, were

selected on a random basis from names
drawn from health educators and
others across the country

are

m

some way

involved in sexuality education.

All the items

related to the specific training of teachers
on the high school

level in the area of

human

sexuality education.

In

several instances, the

respondents were not only teachers in the formal
sense of the word, but were
involved in sexuality counseling in

were engaged

some way.

Few,

it is

the writer’s conjecture,

in sexuality teaching on the high school level as a
full-time

occupation (Chapte r

1 1 1)

Originally a pilot study was done by the writer on the local level to

determine the mechanics and procedure of the survey, as well as

to refine it

to increase its effectiveness (Chapter III).

The suggestions and comments made by

the respondents will also be

included in the conclusions.

Discussion

In

comparing experts and teachers

in regard to

necessary ingredients

in

a preparatory program for sexuality educators on the high school level, certain
facts

became

clear:

There appears for example,
and teachers in this

still

to be general

agreement between experts

not clearly defined area of teacher preparation for
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sexuality teaching

as

to

what

is essential

in at least 2G items out of a total

of 64 items, but enough disparity in the
remaining 38 items as to raise
significant questions.

For example, how are

the items rated in

their value or importance by either population?

Areas

teachers came to close agreement as essential

to include in

preparation, with no

more

than a

in

terms

some
of

which experts and
teacher

15% disparity included:

Male Female Reproductive Anatomy, Pregnancy and Child

Birth,

Menstruation, Psychology of Adolescence, Sex Differences and Sex
Roles,

Role of Sex in Marriage and Family Life, Guilt and Conflict Related

Sexual

to

Behavior, Psychology of Family Relations: Parent-Child Relations; Dating,
Courtship, and Mate Selection, Masturbation, Petting, Pre-Marital Coitus,

Nocturnal Emmissions, Abortion, Homosexuality, Myths and Fallacies
Relating to Sexual Growth and Behavior, Out of Wedlock Pregnancy,

Contemporary Religious Doctrines, Laws Relating
Language

of Sexuality,

to Sexual Behavior,

Community Resources and Agencies Related

to

Family

Living and Sex Education, Communication Theory and Process, Research

Concerning Sexual Behavior, Methods

of Evaluation in

Sex Education, Leading

Discussions-Group Dynamics, Use of Techniques and Curriculum Aids,
Dealing with Community and Parental Groups, Curriculum Development, and
Individual Counseling Techniques, Supervised Teacher Training Practicum in

Sex Education.

These are the items

that at least

50%

of both experts

and

teachers agreed should be included in teacher preparation for sex educators.
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Items that 50% or more of the experts,
but less than 50% of the teachers,

agreed were

essential to the preparation of sex
education teachers on the high

school level included the following:

Knowledge of Heredity and Sex Determination,
Multiple Births, Cultural
Differences in Sexual Conduct, The Development
of Western Cultures Related
to Sexual Conduct,

Contemporary Religious Doctrines

:

Value Orientation of Various Religions, Prior Teaching
one to two years prior teaching experience

in

Moral and Ethical
(in

any subject), and

any area of education.

Items that 50% or more of the teachers agreed were essential

to the

preparation of sex education teachers on the high school level but less
than

50%

of the experts felt

were important

to

such preparation included the

following: Knowledge of Sterility and Infertility, Frigidity and Impotence,

Aging and Sexual Response, Prostitution, and on a personal and professional
level, Supervised

Teacher Training Practicum

in

Sex Education and Sensitivity

Training.

Items that both 50% of the experts and teachers regarded as unessential
to

be included in a teacher preparation program for high school sex teachers

included the following:

Biological Anomalies, Anthropology, Population

Growth, Sexual Aberrations, Laws Relating

way

to

Sexual Behavior, and in the

of teaching experience both teachers and experts felt that

Years of teaching experience was unessential

Three

to being an effective

to

Five

sex teacher
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on the high school level.
of sexuality in high school

co-ed setting, that

Both experts and teachers
it

was not necessary

is, either

to

felt for effective teaching

be either a male or female

males or females would do as well,

that age

in

a

was

not an essential factor, that the sex educator did not have
to have an affiliation

with a specific denomination, did not have to be married, or
have been married

or be a parent, and did not have
organization.

to

have an

affiliation with a relevant professional

Only about 25% of either experts or teachers

certification of sex educators

was essential

to

felt that state

be effective.

Conclusions

In

comparing experts and teachers

in

terms

of

what both populations

regard as essential to the preparation of sexuality education teachers on the
high school level, certain conclusions
1.

may be drawn:

Experts and teachers agree

in

many areas

as to what is essential

to include in sexuality education preparation for high school teaching, but they

also disagree in

drawn

more areas. Perhaps

is that neither

seems clear as

to

the inference that

may

be further

what the goals and objectives of

sexuality educational programs on the high school level really are.

is,

is

The truth

reinforced by the experts and from evidence given by the teachers, there

no literature

that deals conclusively with goals, philosophy, or curriculum for

teacher preparation in the area of human sexuality.

Nor does there seem

to

be very much scientific inquiry about the educational aspects of human sexuality
in

our schools.

It

is

therefore possible to assume that scientific work must be
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done to accomplish an understanding
curriculum, methods and evaluation

of goals

,

in this

and objectives, philosophy and

area of

teaching

sexuality.

Evidence presented indicates there are definite areas of agreement

2.

between teachers and experts as
sexuality educators.

to

what

is essential to the preparation of

Programs can be designed following

down by Dr. Carrera and substantiated largely by results
by

human

the guidelines laid
of the survey conducted

this writer.

In

3.

some areas teachers

felt strongly (by

50% or more

of those

questioned) that certain areas not included by the experts as essential were
essential to the preparation of sexuality educators for high schools.

items included Knowledge of Sterility,

Infertility, Frigidity,

Aging and Sexual Response and Prostitution.

These

and Impotence,

An assumption may be made here

that these topics represent the areas in which teachers feel the

most vulnerable,

questions from students arise frequently, and that teachers regard as important
in

terms

of the

classroom

setting.

Teachers, by more than 50% of those

surveyed, also called for some kind of supervised teacher training practicum
in sexuality education.

teaching

if

We may assume

they would feel better about their own

such a practicum, for feedback and support, were available on the

preparation level.

An amazing number

of teachers, 80%, responded to the question regarding

sensitivity training as preparation for gaining awareness of one’s

feeling by responding they felt such sensitivity

work was

own sexual

essential.

This figme
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of

80% for teachers’ "essential" response

"essential" response from the experts.

is vastly different

What accounts for

The survey of the 50 experts was done
In discussing this

in 1968

from the 25%

the difference?

by Dr. Michael Carrera.

item in his report, Dr. Carrera wrote:

The question

of sensitivity training as an experience

in the preparation of the high school sex educator

drew a surprisingly low twenty-five percent "essential"
rating from the experts. The writer says surprising
because the current literature reveals strong support
for this experience as an important preparation for the
sex educator. . . Some indicated that they (the
experts) were uncertain as to the true effectiveness of
sensitivity training, and were reserving judgment
until some later time. Other experts commented that
the resolving of one’s own sexuality can be accomplished

by a variety of experiences, and as such, they would
not want to indicate that sensitivity training was an
absolutely necessary experience for the sex
educator. A few of the experts suggested that
sensitivity training was ill defined in their minds and
had haddist overtones as well. Therefore, they could
not see its usefulness for the sex educator at this
time (Carrera, p. 82).

The

fact remains, however, that

80%

of the teachers responded to the

item of sensitivity as being essential and another 18%

We may assume
teachers.

felt it

that this is a highly significant item in the

would be useful.

minds of the

What might we conjecture about such a strong response?

Though

it is

true that the literature over the past several years in

sexuality education urges a coming to grips with one's own sexuality before

attempting to teach, no concrete way, except for sensitivity and for "other"

experiences, has been provided on the preparatory level for arriving

at this
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state of sexuality resolution.
feel the

The writer notes

need for a strong academic background

that both teachers and experts
in certain

areas of human

sexuality in order to effectively teach, but
even a strong academic background
will not necessarily lead a prospective
sexuality educator to a feeling of inner

peace regarding his/her own sexuality or the sexuality
patterns and
others.

The humanistic background

conclude that any curriculum that
teachers for

human

of the writer

is set

sexuality education

up

to

emerges

lifestyles of

at this point to

accommodate preparation

must take

of

into account, first of all,

the needs and sexuality concept of the teacher, and help the teacher to
arrive
at

a positive sexuality concept.

this call for assistance to

need for sensitivity work

We may

safely

assume

the teacher is issuing

be competent when they perceive as essential the
to gain

understanding (and acceptance) of their own

sexuality feelings.
4.

While the experts seem

knowledge in order

to

to place

primary stress upon academic

be effective as a sexuality educator, the teachers, while

not refuting the need for a strong academic background in a multitude of

sexual subjects, are strongly united in calling for work in sensitivity areas,

practicums, etc.

,

The writer

to

FEEL

finds

it

better about themselves and their own sexuality.

necessary

to

conclude this study with serious

consideration being given to the needs of teachers in the area of preparation for

being sexuality educators.

As

the guidelines stand,

it is

the writers’ opinion that

they are excellent from the experts’ point of view of what the teacher on the
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high school level needs in preparing to teach
sexuality education.
the writer’s opinion that there are

some

is also

It

sizeable discrepancies between the

experts and teachers in regard to teacher preparation,
and

if

a program is to

be necessarily and wisely focused upon the teacher's
needs, then serious
attention has to be given to what the teachers say they
feel they need, either in

support of or contradictory to the experts’ judgment.

In developing

a program

of preparation on the college level for prospective sexuality
teachers, the

following would take into consideration the teachers’ needs and the experts'

wisdom:
1.

The Achievement of a Positive Sexuality-Concept.

2.

Achievement

3.

Understanding Humanistic Concepts of Human Growth

of Scholarly

Knowledge

of

Human

Sexuality.

and Education.
4.

Achieving Familiarity with Mental Health, Guidance,

and Counseling Concepts.
5.

Achievement

of Professional Understandings, Techniques,

and Concepts and Relationships as a Sexuality Educator.
Certainly, the first objective would be basic to the effectiveness and

competency of

the sexuality educator on any level.

Courses the writer feels would be helpful

to the sexuality educator, in

addition to the academic gackground that would be necessary, would include:
1.

Contemporary Sexual Attitudes and Patterns.
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2.

Education of the Self: Releasing potential growth.

3.

Personal Sexual Patterns Development: Sexual
patterns within the context of possible change and how
to

change patterns.

4.

Sexual Values Clarification:

5.

Human

What do you value sexually?

Sexual Awareness: Experientially focused for

self-understanding
6.

10.

Strength Training: Developing strength to be yourself
sexually.

7.

Humanistic Approaches

8.

Humanistic Counseling Philosophy and Techniques

9.

Humanistic Sexuality Curriculum Development

to Sexuality

Education

The Professional Sexuality Educator
Dr. Lester Kirkendall once again describes what he considers the major
goals of sex educators and counselors:

The major goals of sex educators and counselors,
I think must now be, first, to recognize ourselves
that sex is always integrated into the whole of life;
second, to develop a philosophy of education for

sexuality which will support an affirmative, lifeenhancing approach as the use of sex for procreative

purposes declines; third, to have sex educators and
counselors recognized as a group of professionals as
genuinely concerned with the whole of the life sciences
as are any other of the behavioral science groups, and
fourth, to work through our personal biases as they
affect our professional activities (Kirkendall, 1974).
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Along with the development of a scholarly
academic background

in the

area of human sexuality, including
psychology, human development,
sociology,

human

reproduction, and male and female anatomy,
the foregoing courses

would begin

to focus

on the teacher’s sexuality concept and
would aid the

teacher in accepting feelings about his or her
sexuality.

If

in

any sense one

of the objectives in sexuality education
in high school or at any other grade
level
is to help students feel better about

being sexual human

beings and to achieve

a positive sexuality concept, then the teacher should
certainly have arrived
at this state before attempting to teach

a class in human sexuality.

great deal of disparity exists even among the experts as to what
there is also

much agreement

is

Since a

necessary,

as to the high essentiality of the need for

knowledge of sexuality (90%), knowledge of methods and materials

communication process (90%), knowledge

of dating, courtship,

of the

and mate selection

process (90%), knowledge of the psychology of adolescence (96%), the knowledge
of sex- related

marriage and family

living (92%), and knowledge of

male and

female reproductive anatomy and physiology (90%), with 50% or more of teachers

and experts agreeing as

to these

areas of knowledge being essential in teacher

preparation for sexuality education.
taking into account both the experts’

This agreement provides an example of

wisdom and

the teachers' needs as they

respectively and mutually perceive those needs.

Opportunity for further comments was provided on this survey which

gave the teachers a chance to say how they

felt

about what they needed
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in the

way

of background in preparing to be
sexuality educators on the high

school level.

Some

"Courses
clarification.

orientation.

orientations.

in

of these

human

comments are worth

sexuality, teaching

The individual must

noting.

human

sexuality, and values

feel comfortable about his/her

At the same time there must be an openness

A

good sex educator knows how

to

to

own sexual

accepting other

answer a question,

i.e.

realizing that his class consists of males/females, gay/straight,
highly

sophisticated/immature.

"Courses

in values clarification, positive self- attitude, rapport,

sensitivity.

'Workshops or group experiences

that lead toward open interaction,

more honest communication and sound mental

health.

A

personal histoiy of

gratifying sexual experiences and relationships. "
"In general, a good sexuality educator needs to feel good about his

own

sexuality and have an adequate knowledge of sex related topics.

"Workshop experiences

to talk out

and share with others

my own

feelings

about sexuality.

"Teacher training
and

all

your hangups

is

in

which you are forced

most

your own sexuality

essential. "

"Body awareness, value

"Some kind

to face

clarification, sensitivity groups."

of extensive courses involving all aspects of

not just the reproductive part.

Values clarification

is

human

sexuality,

also important.

A human
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sexuality educator

must

feel

good about his/her own sexuality
before he /she

talks to students.
M

I

regard

feel the

to his

mstructor should have an awareness of his
own feelings

or her sexuality so he or she can relate

to students.

’’Values clarification, and a strong
self-concept about

a sexual being. M

in

who you are as

•

’’Process courses, dealing with group dynamics,
listening skills, and
individual behavior.

I

was pleased

to

The counseling aspect

see Counseling Techniques in one of your questions.

is

so necessary. "

’’Courses that examine alternative life styles of sexuality. "

Some

types

of values clarification and experience in being a group
facilitator. "

”A thorough knowledge

of the process by

which values are formed with

respect to sexual conduct. ”
’’Comfort with your own sexuality, sensitivity training, etc.
feel that a person should be familiar with

most

of the

I

also

knowledge areas related

to sex and to education but not necessarily an expert in any one or all.

’’Values clarification, awareness of self, decision making, group

proc ess,

counseling techniques, and courses as represented by this survey. "

"It is

Some more
domain.

my

feeling that the content areas you are asking about are essential.

than others.

Far more important

Facts alone are not enough.

There

in

is

my

opinion is the Affective

greater need for dealing

with the feelings and attitudes of the students regarding sex.

This means
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that teacher preparation should
include group dynamics, sensitivity
training,

and human relations.
"Personal growth courses and experiences

to

help one discover,

resolve and accept their own unique sexuality. "
"Self-acceptance, values clarification, positive
self-image, and

acceptance of differing views. "

"Complete comfort with one’s own sexuality.

At least

more

to the

to the

survey,

persons who took time

it is

and work that would lead

to

"

comment or

evident that there is a strong
to acceptance of one's

felt the

need to add

demand for experience

own sexuality

in the area of

teaching sexuality.

Table

4,

and teachers as

to

In

to a

Item 15, there exists a sizeable difference between experts

how

essential knowledge of Sex

preparatory background for teachers

teachers feeling that

assumption

it

was more

in sexuality education, with the

essential than the experts.

is that at this point the difference

likely trained in

more

was

evident.

The writer's

between the experts, most

traditional educational concepts and the teachers

are newly exposed to humanistic approaches

most

Dreams and Fantasies was

to sexuality education,

who

becomes

Dr. Carrera’s work was done in 1968 when humanistic education

lifting off the

ground and just becoming an influence.

between experts and teachers

may

Many

of the differences

reside in this one fact of a time differential
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between the two surveys, that time
sequence giving birth

to

new

social trends,

educational approaches, and continued
changes in sexual ideas and mores.

There

is

ample evidence

to

demonstrate that sexuality teaching and

sexuality counseling are closely
related in both subject matter and
approach,

as experts and sex educators both
testify.

There

is,

however, a preeminent

idea that sexuality teaching should be
separated from the sexuality counseling
of students and each task

wishes

to point out that

performed by different professionals.

The writer

any course in public schools involving
sexuality

education will bring individuals to the sexuality
education teacher who wish
talk about their

problems and hangups.

What follows

is, in

to

a broad sense

and to the humanistic educator, something like sexuality
counseling.

Generally

the student’s self-image, self-esteem, sexual behavior,
sexual feelings and
fantasies, are involved in both sexuality education and in sexuality
counseling.
It

may

ultimately be impossible to separate sexuality teaching from sexuality

counseling in theory if not
in a

in practice.

classroom may be a form

Even talking about human sexuality

of general counseling, and

it is

opinion that the teacher would be wise to be aware of this.
that sexuality counseling is not an area and profession in its

the writer’s

This

own

is

not to say

right, for

as one writer and authority in the area of sexuality education says, "Today,

sex counseling

is

emerging as a dynamic approach

problems for people"

(Schiller, p. 52).

to solving

sex- related
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In the

survey a number of respondants indicated they
would like some

knowledge of the counseling process
(54%), and many

upon
So,

this idea in the section

if

we are

educators

to be

it is

of these people elaborated

provided for comments and personal observations.

concerned with helping teachers

to

become

effective sexuality

obvious that the need for understanding individual and
group

counseling techniques cannot go unmet.

Recommendations for

the

Use

of This Study

The following are recommendations for using
based upon the findings of
1.

the revised guidelines

this study:

With the carefully considered input from teachers as
to what they determine their needs to be in teaching

classes in sexuality education on the high school level,
effort should be

made by professional educators

to

formulate objectives, courses, curriculum, and other
related subject matter in
in their efforts to be

educators.

Thus

human

more

sexuality to aid them

effective as sexuality

this study

may be used

as a peer

and experts comparison by the professional teacher
as he or she seeks to improve their competency in
the field of sexuality education.
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2.

The revised guidelines may be

utilized by administrators,

principals, and others concerned
with the establishment

and implementation of sexuality education
programs on the
high school level, and concerned with
teacher's preparatoxy

background and goals.
3.

These revised guidelines may be used by universities,
colleges, teacher preparation institutions,

sexuality

education groups for determining curriculum, courses,

experiences, and general preparation for teachers wishing
to teach in the area of sexuality education in the high

school level.
4.

Revised guidelines
the area of

human

may be used by

any professionals in

sexuality teaching or counseling as a

basic outline of necessary, prudent academic and personal
training to guide

This applies

them

in acquiring professional

to sexuality

competency.

education teachers on any grade

level.

5.

The revised guidelines input may be used by professional
sexuality educators to measure and note differences between

experts and teachers in terms of what either population

regards as significant, useful, or unimportant
education.

in sexuality
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6.

Revised guidelines

may

be used to set up curriculum,

program, and experiences by workshops,
conferences,
and other sexuality educators for
teacher preparation
the area of
7.

human

Revised guidelines

in

sexuality.

may

be used by public schools,

boards of education, and others interested
in working
towards sound standards, objectives, and
goals

in

sexuality education.
8.

The revised guidelines may be used

as an aid in determining

qualifications for certification by responsible
and interested

professional or civic groups for teachers and others
involved, or to be involved, in sexuality education
with

children and youth.
9.

Revised guidelines

may

be used as a basis for future

research into the area of teachers’ needs
to teach in the

in

preparation

area of human sexuality on the high school

level or any other grade school level.

Implications

This study attempted to compare the similarities and differences

way experts and teachers viewed or

rated the experiential and personal

characteristics necessary for preparing the high school sexuality

in the

98

educator,

m the

of significance

process of comparing the experts
and teachers, discrepancies

were discovered

that

proposed by Dr. Michael Carrera.
to

may modify
From

the original guidelines as

a humanistic point of view, the
person

be taught is encouraged to determine
what his or her

felt

needs are in the

educational process and to use the curriculum
to meet those needs.

This study

has attempted to provide teachers with a
vehicle for expressing their views as

what they feel they need

in

to

order to be competent sexuality educators on the

secondary level.

The writer hopes

that the study wall

be helpful for those responsible for

developing realistic programs of preparation for sexuality
educators.
Opportunities in the area of sexuality education are not only sorely
needed
but vast in scope.

It

is

hoped that the identification and descriptions

of the

categories and the revisions that are possible in comparing experts and teachers
will be valuable to professional educators in their attempt to develop

programs

of preparation for sexuality educators.
It is

also hoped that the fundamental implications of tins collected data

are used for further study in a vital area.
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that the study will be helpful for those responsible
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developing realistic programs of preparation for sexuality
educators.
Opportunities in the area of sexuality education are not only sorely
needed
but vast in scope.
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hoped that the identification and descriptions

of the

categories and the revisions that are possible in comparing experts and teachers
will be valuable to professional educators in their attempt to develop

programs

of preparation for sexuality educators.

It

is also

hoped that the fundamental implications of

this collected data

are used for further study in the vital area of human sexuality education.
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February 20, 1975

Dear Colleague

Yon are important as a person, anti
we know that!
you teve to say in the area of health
education
la also' lmpo^tan^, and we would like to have you
say itl

uw

Here is an opportunity for you to
help reriste- thofimport ance-and at the same time become a
part of a vital na
,la *
tional survey that we fully endorse,
The

slosed survey represents an attempt to
reach the
2
n S s of
persons like yourself who are in some way
-n
sexuaxity education, a much needed program in our involved
schools.

-

e

.,,

-

The idea- for the survey -came from Howard F,
Munson
coins doctoral work at the University of Massachusetts. who i*
Howard
tee.^3 it is very important bo discover
what front-line people
like yourself in the area of human sexualitv education
fepl~
they need as preparation to be effective as” human
s^xualitv
J
educators,
We hope you will fill cut the enclosed rating scale
and
return it immediately.

Together, as professional educators, we can learn something about and from one another. And. we can keep moving &~
head in the area of human sexuality education.

With thanks and good wishes from us all,

'M)

y

—

‘"i-

Professor Sid Simon, Chairman,
Dissertation Committee,
University of Massachusetts

tL >

Professor George IJrch,
University of Massachusett:

Iv

Professor William Kilpatrick,
Boston College

10W 0_^—
<2
Justus Beach,
Professor
Central Conn* College

Professor Donald Read,
Worcester State College

(te?mn0tiwcad&

o^

>

ry^< /$aA&ac$uAc(lfr
11

SVmfayrM, 0/002

February

P.

0

Dear School Health Educator*

,

1975

Will you please help me?
I am doing doctoral dissertation
work at the University
of Massachusett s,
I am particularly interested
in what peopie like yourso
involved, with some aspect of human
l'
sexuality education, feel
is important for teacher-preparation
in
this area.
»

For several years I have been working in
the area of human sexuality education and I am now attempting
to work ou*some new approaches
I have been tremendously encouraged
and
helped, by some great, men in the field of
education, such as
“ r * ~ 1( * 8i®°n, foremost authority
in values clarification.
Dr. Donald A. Head, top-flight leader 3 n humanistic
approaches
sexuality education, Dr o George IT^ch. 'Internationa.! education leader, Dr-. Justus Beach. and f)r,
illiam
Kilpatrick, devoted, knowledgeable and wise teachers, helping teachers grew and become effective.

m

T- T

,

X would like to invite j'OU to help teachers
prepare more
adequately as available sexuality educators
1

1

.

2

.

Evaluate and rate the items on the attached rating scale.
Add whatever you think is important to include in helping
teachers prepare more adequately to become full-time sex-

uality educators.

believe you will find you have helped in a worthwhile way -‘and
filling out the rating scale will take you only about 20 minutes!
I

In appreciation for yourhelp, I will be very happy to send
you a synopsis of the results after tabulation and study*

You may use the stamped, self-addressed envelope to return
And thanks so much for your willingness to help me.

the survey*

In the spirit of better education,

WmM£cv\
Print your return address on
the space provided on the
other side if you want the

Howard E* Nuns on,
Baptist Hill Road,
Conway, Massachusetts

Oil'll

10G

February

2 P,

1975

Supt. of Schools*

Dear Sir*

n

If you would be wi
iwcf +-~
of those teachers In
ycur school
sasert, or are likely
°
to”e
program of human sexuality ? n !v

j

‘

ff

the names an'’ s’H T » ste ,
” ° ar * Arsentiy
en-

education, we "would

a

U
’

2
-

r ° r ' ”i

1 ”'1

l

J^LSTUSS

with the Center for
for an article

"’hat

° me

4u.»i

ff '

—

res,nts of

'

"r'

’

he secondary level)

Jusus Poach, Central Conn. Coi
Sid Simon, TT. of' Massachusetts
George Urch, IT. 0 s Massachusetts
Donald A. Head Worcester State
Will lam Kilpatrick.Boston College

cooperation
—d

•

Grateful ly
iMiUA'

Howard T? mvmo^
Ass t p-ro^ e s s or
Worcester c tat^ Go 1
.

*

.

,

Please return to:
Mame
.

f °r

y

*•»«•»* "°rk
lri

*

1

1

h

they feel ?hei?
fective sexuality educators
and

te
e
beinE^cnr^the^nlv^??^^^^* C ?l;rett!3
*7l

Dr.
Dr.
Dr.
Dr.
Dr.

'

Dr.

*

Howard E. Munson, Conway 7?ass *01 eii
Street-

'T'own

Zip

rt Wmiw rncurn
ro»

mu

J

Baptist
d0
Conway, Mans
Olj^i
irTCArTg

p
'

'/our Sexi

Male

Grade You Teach

—

LP "
fr

-

I'M C

A P

*"
i

«y o^

*
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Kr)r

>

Female
K

2

j
J

4

-

’~

,

5

6

Noted authoritlp*? in
IBeas about teacherP repa?aM oiff
It Is the Intent
of thL surv°v
f

\'‘'r>^'7

^

£

7

8

9

10

li

!2

Other

seTuall *y express various
se
all *y teaching

™

tiCS t0

char^t-

an Item
io ® te how you would
rate
If you feel am ,
K ^^allty educator.
tea ls rLn^mrort^t ?o
to y ?"> rate. It as
f ^sl an Item ls
essential.
heiAul
f ycu feft l that
rate 5t aa
an
Jerresents
"
h!?
'^
to -e an effective
at is unnecessary
'j s
to -'on
c-pw^i i
Y
UCator rate it as
But please mark every
unnecessary.
'item?

a^l^rtaurL^o^a^r.^g^

£V

S

’

,
T

+.

'
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KNOWLEDGE of
13o Research Concerning Sevuai
Behavior (e.g., Kinsey and
Masters and Johnson
I

SSSENTIAT,

USEFUL

TrNWFCFF.SAPy

14. Trend s- Is sues In Spv Education

15® Cultural Differences

Sexual Conduct
16.

in

Psychology of Adolescence

1?. Soclology-Trends-Issues in

Contemporary Society

18. Role of Sex in Marriage
end Family Life

19® Methods
_

.

ar.d Materials in Sex Fducation (Techn taues-Cn^-i rul i'»r

20. Methods of Evaluation in Sex Educa;v
tor.

21. Peculation Growth
22.

Methods of Contra cent ion

?3® laws Relating to Sexual Behavior
24. Community/ Resources-Agenci es Related to Family living a^d g eT Fducat .on
J

25®

26.

Contemporary Religious Doctrines:
ral and Ethical Value Orientation
Various Religions

—

01

p

cw m>
—

Communication Theorv and Process

27. Anthropology
28.

Human Growth and Development

29® Myths and Fallacies Relating to Se:Jual Growth and Behavior
30.

Psychology of Family Relations:
Parent -Chi Id Relations

31® Language of Sexuality (Semantics/

Terminology)
1

]

3

109

110

EXPERIENCE INi

essential

USEFUL

UNNECESSARY

23-45

^5 or olde

—

Teaehlnr (In anv sub. are.-,
n)

one— two

b)

thrna-flv.-.

c)

five years or mo r-®

fhouli there be state certification
of Sex Educators?
1.

The Sex Educator should be
married
or nave beo ^
1

2.
3.

T he Ecx Educator should

b-a

'
0

In a coed setting the Sex Educator
Should
JX THSt^ 3
o

K

!

In a coed setting the Sex Educator
i
Shoul d b^ o o
'-nt-

->

5«

In a coed setting the Sex Educator
should be a reee*f 4 c o^e.

6.

If you chose essential or useful
in number 5. indicate- the age or
age ran ^e in the a^p^ord

?.

20-35

*

The Sex Educator should have an affiliation with a specific religious

denomination
8,

The Sex Educator should have affiliation with relevant professional organizations

•

Please list whatever you feel is essential to feel good about your
sexual! ty (such as courses, values clarification, whatever) in
order to be an effective human sexuality Educator.
ovni

